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Abstract—The purpose of this research is to determine the impact of reflec-
tive teaching applications supported by Edmodo on prospective teachers’ self-
directed learning skills. Also, the views of prospective teachers’ regarding the
use of Edmodo in education, which is a social learning platform, are deter-
mined. For the research, both qualitative and quantitative data were collected
from 36 prospective teachers within the scope of the “Teaching Practice”
course. A 12-week application has been conducted online with the support of
Edmodo; however, classroom settings using face-to-face learning methods have
also taken place. The results of the research reveal that the reflective teaching
applications supported by Edmodo had an impact on the prospective teachers’
self-directed learning skills. Furthermore, the results indicate that the prospec-
tive teachers who participated in the research were extremely satisfied with the
Edmodo applications.
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1 Introduction

Training individuals who have the ability follow modern developments and inno-
vations and are capable of coping with these changes is one of the primary purposes
of education. Similarly, when raising students to be lifelong learners, a characteristic
that is required in modern society, it is essential that teachers are at the core of the
process. Students can achieve success with the guidance of teachers who perform
their duties in the most effective manner. In this respect, the significance of teacher
education is as important today as it has been throughout the history of education.
Flores [1] argued that teacher education is significantly important in the development
of teachers as well as the teaching process. Similarly, De Jong [2] identified that
teacher education is significantly important in terms of the manner that prospective
teachers become capable of establishing a link between theory and practice. Ozginar
[3], in the same vein, emphasized the importance of teacher education and added that
teacher quality can only be improved by improving the quality of teacher education.
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The research regarding teacher education in the literature, however, emphasizes that
there is a gap between theory and practice. The relevant research signals that there are
numerous activities that are concerned with improving the knowledge, skills and
attitudes of prospective teachers in the classroom applications. Also, it is stressed that
different teaching approaches should be employed [4, 5, 6, 7]. That being the case, in
the last 20 years, the reflective teaching approach has become one of the most effec-
tive approaches that has been thoroughly investigated by researchers. Reflective
thinking is the integration of reasoning and action. Therefore, it is defined as a pro-
cess where new values can be established by aggregating past experiences, actions
and theories [8]. John Dewey pioneered reflective learning in 1933. Following Dew-
ey, in 1983. Schon focused on reflective learning and explained how reflective appli-
cations should be implemented [9]. Liou [10], argued that reflective applications are
important elements of teacher education as they enable profound learning to take
place. In a similar manner to Liou [10], Kilpatrick, Hart, Najee-Ullah and Mitchem
[11] also claimed that teachers discover their teaching abilities and are provided with
the opportunity to construct new information through the reflective teaching applica-
tions. Henderson [12] believed that reflective teachers can provide effective instruc-
tion and acknowledge decision-making responsibilities intentionally. Reflective
teaching, which provides an important insight into the learning-teaching process,
offers teachers the opportunity to develop their teaching applications in line with the
needs of students [13]. At this point, Sarsar, Bagbay and Bagbay [14] claimed that, as
these teaching applications develop, the effectiveness of the learning-teaching process
increases, where social learning platforms also play a crucial role. It is believed that
students can participate in permanent learning by means of social learning platforms.
Social learning platforms reshape individuals’ communication, interaction, coopera-
tion and even the learning process. Such learning platforms enable students and
teachers to reflect on what they have learnt as well as their teaching experiences [15,
16, 17, 18, 19, 20]. Additionally, it is claimed that social platform applications under-
pin pedagogic approaches, such as active and social learning, applications, and learn-
ing groups [21]. It should also be mentioned that social network applications are re-
garded as highly significant for the self-directed learning skills of learners [22]. Won
et al. [23], believed that social networks increase the productivity of users and, under
this broad assertion, he alluded to Facebook, Edmodo and Twitter as particular exam-
ples of social network platforms. Similarly, Sarrab et al. [24] underlined the signifi-
cance of Edmodo, which is an online mobile social learning platform and is generally
defined as the Facebook for education and instruction providers. Sarrab et al. [24]
defined Edmodo as a platform where teachers and students can interact, perform col-
laborative work and share their learning experiences. Also, the Edmodo platform
offers both teachers and students the opportunity to access each other’s works in an
online environment. This moves the learning process beyond the traditional classroom
as it is a free of charge and is a safe platform [24]. In a similar manner, Okaz [25]
claimed that social network platforms such as Edmodo provide teachers with a stu-
dent-centred and collaborative teaching environment. Again, Trust et al. [26] argued
that platforms like Edmodo facilitate communication between teachers and students.
In fact, Trust et al. [26] emphasised the significance of professional learning net-
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works. Edmodo is a contemporary e-learning platform among other ICT applications,
which enables teachers [27] to spend productive time with their students and enables
the students to connect with the people and resources required to be successful [28].

Edmodo is now being used in several domains by almost 32 million people, includ-
ing teachers, educators as well as students and is perceptibly distinct from other exist-
ing social networks, as it helps educators and teachers to establish specific strategies
with the learners regarding online working [29]. However, relevant literature indicates
that learners often experience problems in managing their learning process over
online platforms and ultimately are unsuccessful [22, 30, 31]. In a similar vein, Ali
[32] revealed in his research that some students have negative attitudes towards the
use of Edmodo. Ali [32] claimed that teachers can have a considerably significant
impact upon the level of students’ use of Edmodo. Therefore, in this current research,
the aim is to provide prospective teachers with experience of using and directing the
online platform Edmodo. Also, the objective is to determine the impact of Edmodo-
supported reflective teaching applications on the self-directed learning skills of pro-
spective teachers. To reach this aim, answers are sought to the following research
questions:

1. Do the Edmodo supported reflective teaching applications have any significant im-
pact on the self-directed learning pre-test point and post-test point averages of the
prospective teachers?

2. What are the views of the prospective teachers regarding the Edmodo-supported
reflective teaching applications?

2 Method

In this research, both qualitative and quantitative research techniques are em-
ployed. Additionally, this research is a case study where answers are sought to certain
questions during the process of determining the impact of the Edmodo-supported
reflective teaching applications on self-directed learning skills.

2.1  Research participants

This research is conducted with 36 prospective teachers studying at Near East Uni-
versity, which is located in Northern Cyprus. Although only prospective teachers who
volunteered to participate were included, the size of the group was considered suffi-
cient. Furthermore, only prospective teachers in the final year of the study at Near
University were included in the research. The principal reason for selecting final year
students as participants was that they had already completed the majority of their
courses regarding the teaching profession. It is considered that final year prospective
teacher students are more equipped in terms of their professional knowledge and
skills when compared with students from lower years as they have completed most of
the courses in teacher training programmes. All the participants who took part in the
12-week application were Turkish Cypriots. The applications were conducted in the
Turkish language, which was the native language of the participants. The research
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was composed of 17 (47.2%) female students and 19 (52.8%) male students. The
average age of the prospective teachers was 22. After graduation, the prospective
teachers’ objective is to assume teaching positions in high schools in the country.

2.2 Data collection

The “self-rating scale of self-directed learning” was adopted to determine the im-
pact of Edmodo-supported reflective teaching applications on the self-directed learn-
ing skills of the prospective teachers. On the other hand, an “interview form” was
used to collect information on the prospective teachers’ opinions regarding the appli-
cation.

Self-rating scale of self-directed learning (SRSSDL). The “self-rating scale of
self-directed learning” scale is composed of 5 dimensions, which are “awareness”,
“learning strategies”, “learning activities”, “evaluation” and “interpersonal skills”
with a total of 60 items, and was developed by Williamson in 2007 [33]. Each dimen-
sion is measured by 12 items on a 5-point scale, ranging from 5 (always) to 1 (never).
The Cronbach’s alpha value is calculated (0.94) for the entire scale. The scale used
for this current research has score intervals between 60 and 300. The score intervals
and levels of the scale are given in Table 1 below.

Table 1. Self-Rating Scale of Self-Directed Learning

60-140 Self-directed learning levels “Low”
141-220 Self-directed learning levels “Moderate”
221-300 Self-directed learning levels “High”

As can be seen in Table 1, the learners whose score intervals were between 60 and
140 were interpreted to be learners with low self-directed learning levels, whereas
those who scored between 141 and 220 were considered to be demonstrating im-
provement for their self-directed learning levels. Finally, the learners who scored
between 221 and 300 were evaluated as learners with high levels of self-directed
learning and were therefore defined as self-directed learners. On this point, William-
son [33] claimed that learners with low self-directed learning levels require teacher
guidance. Learners whose self-directed learning levels demonstrate improvement
should identify their deficiencies and employ strategies incorporating teacher guid-
ance where appropriate. Williamson [33] continued by emphasizing that learners
whose self-directed learning levels are high and are defined as self-directed learners
should develop strategies in order to progress.

Interview form. At the end of the applications that lasted 12 weeks, a semi-
structured interview form designed by the researchers was used as an instrument to
collect information on the views of the prospective teachers regarding the applications
and the social learning platform Edmodo. In the face-to-face interviews, the intention
was to determine the attitudes and views of the prospective teachers. The interviews
lasted between 10 and 15 minutes.
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2.3  Data analysis

In the research, percentage, mean, standard deviation and paired samples statistical
techniques were used in order to analyse the quantitative data. The values obtained at
the end of the analysis were interpreted at a 0.05 significance level. For the qualitative
data obtained through the interview forms, the “critical friends” approach was em-
ployed in order to ensure “trustworthiness”. Following that, while one of the re-
searchers was conducting the first analysis (text analysis), the other researcher per-
formed double-checking. Finally, the qualitative data obtained from the interviews
with the prospective teachers was analysed using the in-depth content analysis tech-
nique.

2.4  Preparing the educational environment for Edmodo

Edmodo, which is a social learning platform, was used in the reflective teaching
applications that lasted 12 weeks. Before the applications commenced, the researchers
formed groups by identifying the group name, the classroom level, the subject area
and the group size. Also, all the prospective teachers who participated in the research
were provided 3 hours of training by the researchers regarding the use of the Edmodo
platform. Following that, the prospective teachers were able to access the Edmodo
platform and become a group member by entering the group code generated by the
researchers. Throughout the application, areas such as “writing notes”, “library”,
“assignment”, “announcement”, and “discussion” were used in the Edmodo educa-
tional platform. Turkish was used for the Edmodo application, since the mother
tongue of the prospective teachers was also Turkish. A screen capture demonstrating
the Edmodo educational platform is provided below in Figure 1.

Ogretmenlik Uygulamasi

Assoc. Prof. Dr. Hursen—Yansitici grup

Gonderiler Klasorler  Uyeler 35 3 Grup ayarlari
Not Odev Quiz Anket

Ogretmenlik Uygulamalarinda Yansitma
16/03/2016
odevi acikla

@ Odevi zamani bitince kilitle

Ogretmenlik Uygulamasi  x

& B C] Iptal ya da e

Fig. 1. Edmodo application
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2.5  Application

The application started in March, 2016 and lasted 12 weeks. The research was
conducted within the scope of the Teacher Practice course. The research was imple-
mented in a classroom setting where face-to-face interactions took place in conjunc-
tion with the environment established through the Edmodo platform. In other words,
the research was performed in a blended learning environment. At the beginning of
the application process, a pre-test self-directed learning scale was given to the pro-
spective teachers who participated in the research in order to assess their self-directed
learning skills. Also, a meeting was held to inform the participants on how to use the
Edmodo platform. The main reason why the research was conducted within the scope
of the “Teaching Practice” course is that this particular course offers the opportunity
for the prospective teachers to transform their theoretical knowledge regarding the
teaching profession into practice. Throughout the 12-week application, the prospec-
tive teachers not only performed activities in the classroom environment, but also
through the Edmodo platform. In the applications, where only one of the researchers
was authorised, all the announcements, assignments and sources including knowledge
regarding the prospective teachers, were shared through Edmodo. Additionally, the
notes and feedback regarding the files loaded for the assignments to be completed by
the prospective teachers were shared through the Edmodo platform. Again, the pro-
spective teachers shared knowledge with each other by initiating discussions and
interpretations with regard to their projects that they shared over the Edmodo plat-
form. In the face-to face classroom environment, however, the prospective teachers
had the opportunity to record what they had learnt and to reflect their learning by
completing a double entry journal, which is one of the reflective teaching techniques.
Additionally, the researcher shared questions through the Edmodo platform regarding
the subjects that were taught in the classroom environment. Following that, the partic-
ipants were asked to think about the aforesaid questions and to produce reports that
were inclusive of the learning reflections. At the end of the 12-week application, all
the participants who participated in the research completed the post-test self-directed
learning scale. Furthermore, face-to-face interviews were conducted with the volun-
teer teachers, whose feelings and opinions regarding the research were investigated.

3 Results

The findings of the research in line with the aims are given in the following sec-
tion.

3.1 Findings Regarding the Self-Directed Learning Levels of the Prospective
Teachers

The paired sample t-test analysis technique was applied to determine the impact of
the Edmodo-supported reflective teaching applications on the self-directed learning
skills of the prospective teachers. The findings of the research that indicate whether
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there is a significant difference in the self-directed learning skills of the prospective
teachers or not after the application are shown in Table 2.

Table 2. Self-Directed Learning Levels of the Prospective Teachers Before and After the

Application
N Mean SD daf |t p
Pre-test 36 196.61 21.160
Edmodo supported 35 | -14.497 | .000
reflective teaching group |post-test 36 254.63 12.147

*Significant at the .05 level of confidence

Prior to the application of Edmodo-supported reflective teaching, the prospective
teachers considered their self-directed learning skills to be moderate (M=196.61,
sd=21.160); however, afterwards, they rated their self-directed learning skills as high
(M=254.63, sd=12.147). The results of the research indicate that Edmodo-supported
reflective teaching applications are effective for teacher education and can improve
the self-directed learning skills of the prospective teachers. The results of the research
show that the prospective teachers who required improvement in certain areas prior to
the application, demonstrated such improvement in the aforementioned areas when
the application was completed. For instance, while the prospective teachers rated
themselves at the moderate level (M=3.21, sd=.449) regarding the “awareness” di-
mension, with statement such as “I identify my own learning needs”, “I am able to
select the best method for my own learning”, “I am responsible for my own learning”
and “I am able to maintain self-motivation”, afterwards, they considered themselves
to be adequate (M=4.35, sd=277). Again, prior to the application, the prospective
teachers rated their skills as moderate (M=3.34, sd=.580) with regards to the dimen-
sion of “learning strategies”, consisting of statements such as “I participate in group
discussions”, “I am able to decide my own learning strategy” and “I find simulation in
teaching-learning useful”. Nevertheless, at the end of the application, they considered
their skills to be adequate (M=4.35, sd=.365). Similarly, regarding the “learning
activities” dimension, with statements including “I rehearse and revise new lessons”,
“l am able to use information technology effectively” and “I am able to relate
knowledge with practice”, the prospective teachers rated their skills at a moderate
level (M=3.19, sd=.602) prior to the application. However, their skills reached an
adequate level (M=3.99, sd=.564) at the end of the application. Furthermore, prior to
the application, regarding the “evaluation” dimension, consisting of statements like
“I am able to monitor my learning progress” and “I review and reflect on my learning
activities”, the skill levels of the prospective teachers were found to be moderate
(M=3.22, sd=.456), while this level rose (M=3.92, sd=.392) after the application end-
ed. Finally, with regards to the dimension of “interpersonal skills”, including the
statements such as “I need to share information with others” and “I am able to identify
my role within a group”, the prospective teachers rated their skills at a moderate level
(M=3.40, sd=.444) before the application commenced. However, their skill levels
rose in a similar manner to the other dimensions (M=4.59, sd=.306). This shows that
the self-directed learning levels of the prospective teachers displayed a positive in-
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crease in the Edmodo learning platforms where reflective teaching activities were
performed.

3.2  Views of the Prospective Teachers Regarding the Edmodo-Supported
Reflective Teaching Applications

In the research, the aim was also to determine the views of the prospective teachers
who participated in the Edmodo-supported reflective teaching applications with re-
gards to both the Edmodo platform and the activities performed on the platform. Par-
ticular attention was paid to the opinions of the prospective teachers in terms of their
feelings and thoughts at the end of the application. The qualitative data obtained from
the interviews were classified under two main themes: “The place of Edmodo plat-
form in teacher education” and “The importance of reflective teaching activities”. The
prospective teachers who participated in the Edmodo-supported reflective teaching
activities for 12 weeks stated that they were relatively satisfied with the activities
performed within the scope of the Teacher Practice course. Additionally, the prospec-
tive teachers gave positive evaluations about their Edmodo-supported reflective teach-
ing experiences. In this regard, they identified that the Edmodo platform provided
them with an active learning atmosphere. The majority of the prospective teachers
believed that the Edmodo platform is extremely easy in terms of use, is supportive for
teacher education and addresses more than one learning style. Again, more than half
of the prospective teachers expressed that the activities performed over the Edmodo
platform complemented those that were conducted on a face-to-face basis within the
classroom setting. One of the prospective teachers who participated in the research
expressed her views with the statement: “our learning becomes permanent when the
theoretical knowledge we get within the classroom is supported by videos and pic-
tures over the Edmodo platform”. Some of the prospective teachers, nevertheless,
claimed that having group discussions regarding the Teaching Practice over the Ed-
modo platform increased the learners’ motivation. Some of the prospective teachers,
conversely, stated that they enjoyed sharing their projects with the others, evaluating
the projects that were shared and sending notes through the Edmodo platform. One of
the prospective teachers expressed his views saying: “I found the opportunity to fol-
low the projects of my friends as soon as they shared them on the Edmodo platform”.
Another prospective teacher expressed her satisfaction with regards to the Edmodo
platform with these words: “I was able to communicate with my course teacher and
class mates easily whenever and wherever [ wanted”. As the statements above clearly
argue, the prospective teachers were satisfied with the use of the Edmodo platform in
teacher education. Again, the use of Edmodo platform in teacher education is consid-
ered to be an advantage, particularly for the teaching of courses based on practice.

The prospective teachers who participated in the research emphasised that, like the
Edmodo platform, the reflective teaching activities are also essential in teacher educa-
tion. Almost all the prospective teachers believed that the reflective teaching activities
are exceptionally useful for courses based on practice, such as Teaching Practice.
Furthermore, it was claimed by the participants that the reflective teaching activities
are unordinary and are significantly more effective when compared to the traditional
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methods. One of the prospective teachers who asserted the significance of the reflec-
tive teaching activities stated her views by saying: “these activities that I have never
come across before made me feel like a real teacher”. Another prospective teacher
declared his views on this issue saying: “throughout the Teacher Practice course, |
was quite active in carrying out activities and this had a positive impact on my moti-
vation. I participated in all my classes happily and willingly”. Therefore, it is apparent
that the reflective teaching applications help to establish a link between theory and
practice. Also, the aforementioned applications are influential for motivation with
regards to learning.

4 Discussion and Conclusion

The research results reveal that the Edmodo-supported reflective teaching applica-
tions are positive in terms of the improvement of the prospective teachers in the
teaching process and the results obtained. The results of the research demonstrate that
the reflective teaching applications have improved the self-directed learning skills of
the prospective teachers who took the Teaching Practice course. While the self-
directed learning skills of the prospective teachers were at a moderate level prior to
the research, the level of the self-directed skills reached a high level at the end of the
12-week application. This reveals that both Edmodo and the reflective teaching appli-
cation, which is one of the contemporary teaching techniques, are influential in teach-
er education. Likewise, Ozdamli [34] in her research with regard to online learning
platforms, found similar results. Again, Kog¢dar [22] in his study, found that online
learning platforms play a significant role in the improvement of learners’ self-directed
learning skills. Khodary [29] used Edmodo in order to improve university students’
self-directed learning levels. In this research, where the impact of the Edmodo plat-
form upon students was investigated, a semi-experimental design was employed. The
findings of the research revealed that the Edmodo applications created a significant
difference in the self-directed learning levels of the university students. Khodary [29],
therefore, in his research found that Edmodo helps university students to improve
their self-directed learning levels. Charoenwet and Christensen [35], on the other
hand, conducted a study with students, planning to facilitate the communication be-
tween students and teachers and encourage participation in classroom activities. Fur-
thermore, Charoenwet and Christensen aimed to determine the students’ self-
regulated learning levels at the end of the Edmodo application. The students who
participated in the study performed Edmodo activities by registering in the Edmodo
classroom. The results of the study indicated that the learning activities provided
through the Edmodo platform created a positive impact upon the students’ self-
regulated learning levels as well as their perceptions regarding online learning. Re-
sultantly, Charoenwet and Christensen [35] argued that the Edmodo platform signifi-
cantly improves students’ learning performance. On the other hand, Kdksal and De-
mirel [36] favoured a different viewpoint. Placing emphasis on the reflective teaching
activities, Koksal and Demirel [36] argued that the aforesaid activities have a positive
impact on the planning, applying and evaluating processes of the prospective teachers.
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Similarly, Tok [37] in his study, found that reflective teaching activities are consider-
ably effective on prospective teachers’ performance. In 2014, Selmo and Orsenigo
[38] conducted research with prospective teachers and found that the reflective teach-
ing applications are an effective learning tool in teacher education. Finally, it could be
concluded that, not only the Edmodo platform but also the reflective teaching activi-
ties are effective for teacher education and can assist with the development of the self-
directed learning skills of prospective teachers.

Another finding of the research is that the prospective teachers were satisfied with
the Edmodo-supported reflective teaching applications. In their research, Gémez et al.
[39] found that students were positive about the Edmodo platform and were satisfied
with its functionality. Furthermore, the findings of the research conducted by Gémez
et al. [39] indicated that there was a positive relationship between the students’ satis-
faction levels and their academic results. Therefore, the findings of Gomez et al.
[39]’s research are in line with the findings of this current research.

The participants identified that the Edmodo platform has an important role in
teacher education. The prospective teachers, as the participants of this current re-
search, claimed that their motivation increased and the course became more enjoyable
and effective when the activities were supported with the Edmodo platform. Trust
[40], in his study that was conducted with teachers, reached similar results and he
defined Edmodo as an effective professional learning networks and stated that Edmo-
do is an interesting and beneficial platform. The findings of the study revealed that
Edmodo, which is a safe platform that enables students to ask questions to their teach-
ers, share sources and learn from other members, can be motivational for teachers.
Again, Manowong [41] in her study, reached similar results to that of Trust [40].
Manowong [41] stated that Edmodo has several characteristics that support the stu-
dents’ learning process, and it complements the traditional learning environment.
Manowong [41] who asserted that Edmodo is a beneficial learning tool, found that
students’ motivation as well as participation in the learning activities improved in a
positive way. The findings of the study conducted by Manowong [41] support the
findings of this current research. The findings revealed that the Edmodo platform has
the capability of eliminating the limitations of the traditional learning environment
and can increase learners’ motivation. Also, communication between the teacher and
learners is strengthened with the Edmodo platform. Alemdag [42] in his study, under-
lined the necessity that teachers should be informed and trained regarding the use of
Edmodo, which is widely acknowledged as online educational social learning plat-
form. Alemdag [42] in his study, emphasised that the Edmodo platform can be bene-
ficial during the teaching period. Another finding of Alemdag [42] in the same study,
was that Edmodo strengthens communication. Therefore, the findings of Alemdag
[42] are in line with the findings of this current research. Warawudhi [43] in his re-
search conducted in 2017, reached similar findings. In his research conducted with 54
undergraduate students, Warawudhi [43] investigated the attitudes of students regard-
ing the use of Edmodo. Also, he intended to examine the problems experienced when
using Edmodo to identify the recommendations of the students. The findings showed
that the students had positive attitudes towards Edmodo. Also, Warawudhi [43] found
that interaction was established between the students and the teacher at the end of the
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research. Again, Krutka et al. [44] conducted a research study aimed at improving
collaborative reflection among 77 pre-service teachers by using the Edmodo platform.
Krutka et al. [44] claimed that the Edmodo is generally user friendly, encourages
interaction between peers and improves the collaborative reflection of students and
teachers. Similarly, Batsila et al. [27] intended to investigate teachers’ views regard-
ing Edmodo in their research. The findings of the research that was conducted with
the participation of 41teachers indicated that the teachers were considerably satisfied
with the Edmodo platform. The findings obtained from Batsila et al.’s [27] research
are consistent with the findings of this current research. Furthermore, Batsila et al.
[27] stated that the teachers in their research perceived the Edmodo platform to be a
motivational environment for students.

Song and Kong [45], on the other hand, attempted to determine the teachers’ views
regarding “Bring Your Own Device” for learning and teaching in 2017. The 17 teach-
ers who participated in the research took part in similar applications by following
different courses. For example, while 8 of the teachers chose Moodle, 6 of them pre-
ferred Edmodo as a social learning platform. At the end of the research, the teachers
stated that they had the opportunity to connect with their students and were able to
participate in learning activities on the Edmodo social network platform throughout
the course, regardless of time or place. Also, Song and Kong [45] in their research,
argued that the participating teachers stated that the online learning activities im-
proved their students’ reflective thinking and their pedagogical patterns. The findings
of Song and Kong [45] are consistent with the findings of this current research.

Wichadee [15] conducted a study in 2017 where he used Edmodo as a learning tool
in a language learning process and investigated the impact of Edmodo upon oral pro-
ficiency, motivation and attitudes regarding a students’ English lesson. The study
included 42 students who were all taking the English lesson. In the control group of
the study, students performed face-to-face learning, while in the experimental group
of the study, students used Edmodo. The findings revealed that the blended learning
environment is more efficient than the traditional learning environment. Wichadee
[15] claimed that the students in the experimental group demonstrated progress re-
garding their oral proficiency, motivation and attitudes at the end of the application
and the students developed positive attitudes towards Edmodo. Another finding of
this research is that the prospective teachers considered the reflective teaching activi-
ties that were performed in teacher education to be significant. According to the pro-
spective teachers, the Edmodo-supported reflective teaching activities helped to estab-
lish a link between theoretical knowledge and practice that take place in teacher edu-
cation. Duban and Yelken [46], in their study, emphasised the crucial role of reflec-
tive teaching activities in teacher education. They also paid particular attention to the
link between cognitive knowledge and practice.

In conclusion, it is recommended that different teaching applications should be de-
signed with the intention of improving teacher education and enabling the prospective
teachers to gain various professional skills. Furthermore, it is recommended that the
findings obtained from this research should be discussed in accordance with the find-
ings of future studies.
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