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Abstract—In this study, combined method using pre and post oral
proficiency tests, observation, and focus group interviews were used to examine
the effectiveness of using flipped classroom model on English speaking perfor-
mance. The study population consists of 27 undergraduate students who were
attending the course of Advanced Communication Skills, in the academic year
of 2018. A purposeful sampling technique, specifically quasi-experimental pro-
cedure was employed in this study. The analysis of quantitative and qualitative
data showed that the application of FCM was an effective approach in the EFL
speaking classroom. The results of paired-sample t-test indicated that there was
a significant difference between pre and post oral proficiency tests ¢ (26) = -
14.83, p<0.001. Moreover, it was found that students’ involvement and willing-
ness to participate in the English conversational tasks and their level of com-
mitment and English speaking performance have increased gradually. In light of
the findings, the study recommended encouraging teachers to employ modern
technologies in their teaching strategies, particularly FCM.

Keywords—Flipped Classroom Model, English speaking performance, Class-
room Environment, EFL context.

1 Introduction

In the domain of English language teaching and learning, speaking is considered
one of the most important skills as to determining learners’ aptitude to use the lan-
guage efficiently. Numan [1] contends that the success of the second or foreign lan-
guage learning process can be measured through learners’ ability to perform a conver-
sation. Thus, among the four language skills (speaking, listening, reading, and writ-
ing), speaking is considered as the most demanding skill as long as the ability to speak
a language is judged the same as mastering that language. Brown [2] stated that
speaking is an interactive process of constructing meaning that involves the actions of
receiving, processing, and producing information due to the context of a speech. Simi-
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larly, Nunan [3] highlighted speaking skill as “the productive oral skill. It consists of
producing systematic verbal utterance to convey meaning.”

Without a doubt, the importance of English as a global language makes speaking
English, as a demanding skill, needs to be developed and performed accurately and
efficiently for better academic achievement and future career. Therefore, the mastery
of English speaking performance has received much consideration and became a
priority for most of teachers and learners. However, the weakness of English speaking
performance remains one of the most widespread problems for the learners who are
studying English as a Foreign Language (EFL). A clear dereliction of oral language
development has occurred, which in turn caused the emergence of many speaking
obstacles [4]. Fear of public speaking, lack of self-confidence and body language
qualities, unwillingness to communicate, being laughed at, apprehension of speaking
evaluation, and limited linguistic knowledge are identified as the most considerable
challenges. [5] [6] [7]

1.1  Study problem and research questions

In the EFL context, learners still suffer from learning challenges that impact nega-
tively on their English proficiency. It has been found that oral language development
influences students negatively because of the teacher’s dominant role in the language
classroom whereby students lack opportunities to speak and practice the language. [8]
[9] [4] Traditional teaching approaches focus on what the teachers (not students) are
doing. The process of teaching represents the transmission of knowledge from the
teacher to the passive learner. This type of instruction weakens teacher-student inter-
action as it is completely controlled by the teacher. [11], [12] Accordingly, the in-
structor dominates all aspects of the learning experience. Teacher’s domination inside
the classroom resulted students to be spoon-fed by their teacher. Furthermore, Anton,
[13] argues that a teacher-centred approach provides limited opportunities for learn-
ers’ negotiation within the sociocultural circumstances. Anton also states that the
process of language learning with lack of scaffolding will not provide the required
assistance for learners to help them keep progressing in the framework of the soci-
ocultural theory. Moreover, Leman, [14] stated that the paucity of opportunities to use
the language beyond the classroom leads EFL learners to lack interest and motivation
in learning English language. Hence, students show negative attitudes towards Eng-
lish language because they perceive it as a course that is difficult to pass. These fac-
tors contribute directly to the existence of various problems in learning different
skills; namely speaking skills. [4] Similarly, Rababa’h, [15] argued that many factors,
such as teaching strategies, learners, curriculum, and the environment cause difficul-
ties for EFL learners

Currently, educators in non-native English context are fully aware of the fact that
language learning skills have been impacted by the changes that happen in the process
of pedagogy. Therefore, many researchers who have been involved in this issue sug-
gest that teachers should create an interactive and reciprocal atmosphere inside the
classroom in order to facilitate the exploration of meaning and grant the students
authentic opportunities to feel safe and accepted. [16] Moreover, the classroom at-
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mosphere has to afford students involvement and socialisation. Learners can com-
municate and take responsibility for the process of learning instead of being passive.
Most importantly, learners should have the chance to express their ideas, use their
past experiences, and concentrate on lifelong learning with the teacher, whose role is a
facilitator. [17] [18] [19]

In the last decades, the advent of technology and the widespread of its applications
has contributed significantly in bringing people closer. The ample implementation of
computer technology in most aspects of life has led to the evolution in educational
settings. This contribution creates richer learning environments whereby they offer a
large number of opportunities to provide more adaptable learning programs. [20] [21].
Technology can be used extensively in the pedagogical practices to promote teachers
with creating a connection between the traditional classroom and online activities. In
the same sense, emerging technology in the pedagogical process paves the way to
creating more flexible models of teaching and learning, such as Flipped Classroom
Model (FCM). It embodies the concept of promoting learners the opportunity to con-
struct their learning process, enhance their understanding, apply language skills, and
communicate collaboratively with their peers. [22] [23] [24] Moreover, it provides
learners with real chances to share information and negotiate meaning. [25] However,
teacher's role within this process of communication is being the facilitator and the
promoter. [26] [27] According to Arnold-Garza [22], flipped classroom is “a teaching
method that delivers lecture content to students at home through electronic means and
uses class time for practical application activities, may be useful for information liter-
acy instruction”. In other words, students study the basic concepts through the elec-
tronic means and comprehend them in depth at the classroom. This model enables
students to spend the class time discussing the points further with their instructor and
peers. It is a real opportunity to construct knowledge and negotiate meaning collabo-
ratively throughout different activities designed by the teacher who is taking the role
of a facilitator and a mentor of the classroom. In fact, the flipped classroom is convey-
ing the real meaning of student-centered approach because it focuses on active learn-
ing. [28] [29]

Accordingly, the need to use FCM stems from a commonly held perspective on its
characteristics, which seems to help generate positive attitudes towards the process of
language learning. Here, teachers can involve their learners in the process of
reciprocal interaction and meaning negotiation by providing them with adequate
opportunities to speak and express themselves in order to overcome their speaking
difficulties. Considering the well-established links between the features of FCM and
foreign language achievement, which have been validated by the literature, this study
examines if this model forms the best approach in which teachers can create interac-
tive, encouraging, and engaging environment to help students overcome speaking
difficulties and optimise their English speaking performance. The current study aims
to answer the following questions:

e To what extent could the application of flipped classroom model have improved
English speaking performance of EFL learners?
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e How do the participants react towards the application of flipped classroom model
in their EFL speaking classroom?

2 Literature Review

Over the last two decades, the English language has witnessed a unique spread to
all corners of the globe. This spread is playing a significant role in the evolution of
most domains of life. Thus, English language learning has witnessed a rapid and in-
cessant improvement, mainly the speaking skills. In the process of language learning,
speaking has been well known as one of the most important facets of communication
in which the ability of language learner is measured by the efficiency of their
speaking performance. The fact that English is a global language has led to a demand
for fluency and growth in efforts to find effective and practical methods to develop
English speaking performance. [30] According to Luoma [31], the ability to com-
municate with friends, visitors, and colleagues in their language or in a language un-
derstood by both speakers and listeners, is the main target for most learners. Accord-
ingly, the awareness on the serious need to improve the competency of English speak-
ing performance has increased research interests significantly to ensure language
teaching and learning techniques are updated. The study carried out by Kirkgéz [32],
to explore the effectiveness of implementing blended learning in a speaking course,
indicated positive impacts of students’ viewing and critically evaluating their video rec-
orded speaking tasks. Integrating technology into face-to-face instruction recorded a
number of protentional advantages. Castafieda and Rodriguez-Gonzalez [33] exam-
ined the effect of self-evaluation through video portfolio on speaking performance of
Spanish undergraduate learners. The participants reported to show positive attitudes
towards creating digital video for the reflections of their learning process. Also, the
findings indicated the significant role of digital video in fostering learners’ speaking
performance.

On the other hand, the significant presence of integrating technology into the peda-
gogical process over the last two decades has influenced considerably the language
learning process, particularly speaking skills. Undoubtedly, innovations in technolo-
gies facilitate human interactions in the synchronous and asynchronous online learn-
ing process. Flipped Classroom (FC) is one of the most significant technological in-
novations in the 21% century. The pedagogical field has witnessed a widespread im-
plementation of FC. Webb, et al. [34] conducted an experimental study to examine
teachers and students perceptions on the Model of FC in Chinese universities. Stu-
dents reported positive perceptions towards this model and felt more comfortable with
flipped material. In addition, teachers acknowledged the role of FC model in promot-
ing more creativity and better opportunity in the learning process. Earlier, Marlowe
[35] investigated the effects of using FC on students’ achievement and stress level.
Participants showed significant improvement in their achievement by recording high-
er scores in their exams after the application of FC. The findings also reported stu-
dents’ lower stress level in the FC environment. Similarly, Talley and Scherer [36]
stated that the FC technique facilitated meaningful study time that led to better exam
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grades. Hung [37] found that the FC technique has a notable role in fostering and
developing speaking skills. Kostaras [38] stated that both teachers and students re-
ported to show positive attitudes towards the use of FC regarding oral interaction.
FC’s pre-class preparation leads to an effective time-management for more interaction
and conversational tasks in classroom, which were very limited before the emergence
of this teaching technique. Moreover, Kurt [39] argued that FC teaching technique
resulted in better learning outcomes and a higher level of self-efficacy as compared to
the results of traditional classrooms.

To date, little evidence has been found on the implementation of FCM to optimise
English speaking performance in the EFL context. Therefore, the current study is
aimed to contribute to the body of literature on the implementation and effectiveness
of employing FCM in EFL speaking classroom.

2.1 Implementation of flipped classroom model

In a typical flipped classroom environment, students are exposed to watch instruc-
tional videos outside of the classroom or prior to class. This enables students to learn
at their own time and pace before the class session. Besides, it allows the instructors
to use the class time for more practices, discussions, activities, and interactions.
[40][41][34][42] These video lectures should be either recorded by the teachers or
selected from an online source. Houston and Lin [43] recommended to “keep the
videos relatively short (no longer than 20 to 30 minutes) to ensure that students watch
them”. However, the researcher of the current study recorded instructional video lec-
tures ranging from 5-10 minutes based on what was suggested in a recent study con-
ducted by Elian and Hamaidi [44]. In this process, all in-class lectures that were sup-
posed to be giventraditionally were recorded by the teacher to prepare a repository of
short videos for the course content. These instructional video lectures were recorded
in very appropriate conditions with a high sufficiency of sound and image quality.
Then, the teacher edited these clips by reviewing the content, testing the sound quali-
ty, dividing them into parts, and giving them titles.

The process of delivering the instructional video lectures to the students should be
carried out via electronic devices for the students to learn at home or to use for in-
class practice and interaction. For this process, there are a variety of electronic means
(platforms) that can help to perform flipping, such as Moodle, Padlet, Edpuzzle,
WizIQ, Google Classroom, and others. In the present study, Google Classroom was
the best option because of several reasons. Firstly, it is the most common social plat-
form in the context of the study. Most of the lecturers are using it to communicate
with their students. Secondly, Google Classroom has a good number of features that
may encourage teachers to employ it in the model of the flipped classroom. It is a
functional repository to keep all the instructional video lectures and other materials.
Teachers can re-use any of the instructional materials from class to class and at any
time. It provides the students with the feature that enables them to download the lec-
ture videos or any instructional material. It has a mobile application that makes the
classroom accessible through different digital devices. This option allows students to
watch the lecture videos anytime and anywhere. Besides, it helps teachers and stu-
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dents to communicate outside the classroom as needed. Finally, this platform is con-
sidered as a vital opportunity for peer learning. It allows students to post their com-
ments, ask and answer questions, respond to their peers’ replies, and share their
knowledge and ideas.

3 Methodology

A combined method using a pre and post oral proficiency tests, observations, and
focus group interviews were used to examine the effectiveness of using a flipped
classroom model to optimise English speaking performance. By means of quantitative
and qualitative methods, this design was used to support and obtain a complete picture
of the study. However, qualitative data is presented with a greater weight than quanti-
tative data.

3.1 Research context and participants

This study was carried out using the course of Advanced Communication Skills
(ENGL 154) at the English department at Buraimi University College (BUC), as the
research context. The participants of this research are 27 undergraduate students who
were attending the course of (ENGL 154); the academic year 2018. According to the
nature of the current study, a purposeful sampling technique, specifically the quasi-
experimental procedure, was employed in this study. Creswell [45] stated that re-
searches could use quasi-experimental design “when individuals are not randomly
assigned.” Purposeful sampling technique allows the researchers to exclude respond-
ents who could not go along with the purpose of the study and select those who can
best help the researcher to understand the problem and the research questions and
provide sufficient information for the current study.

3.2 Instruments

Oral Proficiency Test: In this study, oral proficiency tests, using Individual
Presentation Assessment Form (IPAF), were carried out before and after the applica-
tion of FCM to assess participants’ skills of English speaking performance. This oral
proficiency assessment form is designed based on the guidelines of SOPA (Student
Oral Proficiency Assessment) and ELLOPA (Early Language Listening and Oral
Proficiency Assessment), and ACTFL (American Council on the Teaching of Foreign
Languages) Proficiency (2012), particularly, ACTFL Performance Descriptors for
Language Learners (Presentational). Nevertheless, it was modified to have a slightly
different framework that meets the strands relevant to the course of advanced com-
munication skills (ENGL 154). The assessment criteria of IPAF focus on the domains
of appearing self-confidence and assurance, maintain acceptable body language, accu-
racy, fluency, and organisation. IPAF is divided into 4 bands; 1 to 4, with 1 being
poor and 4 the highest level of speaking performance. The scores based on the
aforementioned five dimensions are added up to obtain the final score (20 marks) that
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determine the level of student’s speaking performance level. This Assessment scale
was revised and moderated by the committee of Oral Communication Skills and the
Assessment Examination Committee at the English department in Al Buraimi Univer-
sity College. Besides, an inter-rater reliability test was performed to assess the con-
sistency of speaking performance scores that are given by the three evaluators (the
researcher and two internal evaluators).

Observation: The first qualitative instrument that was employed in the current
study was observation, specifically participant observation. This flexible and powerful
qualitative instrument helps the researcher sees things that might be unintentionally
missed and explore things that participants might not speak out freely in the regular
interview questioning (Cohen et al. 2007). Moreover, observational data (notes) was
utilised as a secondary source of data relevant to the research questions and to triangu-
late data with other research instruments.

Focus group interview: In the current study, the third research instrument and the
second most powerful qualitative method that was used to collect data was the focus
group interview. According to Fraenkl & Wallen (2003), the primary purpose of con-
ducting interviews is to establish what is on the participants’ minds - to find out what
they think or how they feel deeply about the topic under investigation. The stratified
purposive sampling technique was employed to select the interviewees of the current
study. Twelve students were selected for the focus group interviews. They were se-
lected and divided into three groups of 4 students according to their performance and
commitment during the whole semester, in addition to their marks obtained in the
post-oral proficiency test. The participants of the first group were from the high-
performing students, the second group were from the middle-performing students, and
the third group included participants from the low-performing students. This allowed
the researcher to understand the phenomenon of the study from different perspectives.
Stratification helps to capture variations and facilitate comparisons among responses.
Patton [46] stated that “the purpose of a stratified purposeful sample is to capture
major variations rather than to identify a common core, although the latter may also
emerge in the analysis. Each of the strata would constitute a fairly homogeneous sam-
ple”. The three interview sessions were conducted at the end of the semester, after the
application of FCM.

3.3  Data analysis

The results of the overall IPAF pre and post-tests were compared statistically by
using paired samples t-test. This test was run to show the differences in the mean
scores between the pre and post-tests. In the present study, the paired sample t-test
was conducted to test the null hypothesis, i.c., there is no significant difference be-
tween the overall mean scores of pre-test and post-test of participants’ English speak-
ing performance during the application of FCM. This test indicates whether the data
are consistent with the hypothesis or inconsistent significantly. On the other hand, the
data obtained from the qualitative research instruments were analysed using thematic
analysis with the aid of NVivo 10 Qualitative Data Analysis Software. In the current
study, findings are presented and reported based on the research questions. The re-
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search questions were answered through further interpreting the meaning of the find-
ings, the researcher’s reflections and views, as well as comparing and contrasting the
findings with the literature.

4 Results

RQ1: To what extent could the application of flipped classroom model have im-
proved English speaking performance of EFL learners?

This research question explores the differences between learners’ English speaking
performance before and after the application of FCM. To achieve this purpose, the
overall mean score of learners’ oral proficiency pre-test is compared to the overall
mean score of their post-test. Table 1 shows the descriptive statistics for the total
mean scores of the pre and post-tests.

Table 1. The descriptive analysis of pre-and post oral proficiency tests

Oral Proficiency Tests Mean N Std. Deviation
Pre-test 12.2840 27 2.72014
Post-test 15.5062 27 2.60894

Table 1 displays the score level of English speaking performance before and after
the application of FCM in the EFL speaking classroom. A paired t-test was used to
compare the pre and post-tests results of the participants. The results show that the
learners’ post-test total score (M = 12.28, SD=2.608) is statistically higher than the
total pre-test score (M = 15.50, SD=2.720), which reveals that participants’ perfor-
mance in the post-test was better than their performance in the pre-test, i.e. the learn-
ers’ English speaking performance has increased significantly in the post-test results.
Figure 1 visualises the differences of the total mean scores of pre and post-test results
in oral proficiency tests.

Oral Proficiency Test

et | posiet |
128

Fig. 1. Total mean scores of pre-test and post-test results of an oral proficiency test

Furthermore, a paired sample t-test (Table 2) was carried out to find out whether
these observed differences between pre and post oral proficiency tests were statistical-
ly significant at the p<0.05.
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Table 2. Paired sample t-test between pre and post oral proficiency tests

Oral Proficiency Tests Mean Std. Deviation Std. Error Mean t df
[pre-test/post-test -3.22222 1.12850 0.21718 -14.837| 26 |.000

Table 2 illustrates that the results of paired sample t-test indicating that there is a
significant difference between pre and post oral proficiency tests t (26) = -14.83,
p<0.001. Hence, the null hypothesis; (there is no difference between the mean scores
of pre-test and post-test), is rejected. The descriptive and the paired sample t-test
results reveal that the participants of the current study achieved better scores in their
oral proficiency tests at the end of the FCM application as compared to their pre-test
scores. These results indicated that the application of FCM in the EFL speaking class-
room has significantly impacted the students’ English speaking performance.

These results are strongly supported by the qualitative data obtained from the focus
group interviews and notes obtained from the observation on the participants. At the
interview sessions, the respondents rated their level of English speaking performance
after the application of FCM as more developed and satisfied when compared to their
performance before the application. They gave credit to the flipped classroom envi-
ronment for the progress of their English speaking performance. FC has promoted
them with authentic opportunities to practice and develop their speaking skills. In the
following excerpts, the respondents reported their satisfaction and development of
English speaking performance.

41 FG154

My English speaking is really good now and it's improved by flipped learning and
because of many reasons, we talked a lot in the class, and we share our opinion from
each other, and of course we have some students evaluate our speaking performance.
So, this really helps us to be more good and we avoid the negative things or the bad
things that we do and we try to make it better in the next time.

42 FG38S2

Flipped learning is a great one.. cuz I have improved a lot in a way that ’'m able
now to speak in English even with my siblings. hmmm.... Even though, this would be
impossible to happen in the past because I used to avoid doing that. I told them that,
I’ve become very confident so no wonder that they keep their eyes wide open when I
speak.

43 FGI1S1

At the beginning | had some anxiety when I speak or when I be in front of my
classmates at the end I feel confident to speak English and the rate of anxiety is being
low.
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44 FG2S4

We become more confident because there are many chances to speak and partici-
pate. Flipped classroom helps us to decrease the anxiety. Yes! because 45 minutes for
students to speak and practice so we become more confident with less anxiety and
shyness.

Observation notes also revealed that the participants were very responsive and en-
gaged in the classroom activities. Moreover, they became gradually more motivated
and confident to take chances and opportunity to speak English. The majority of the
students trusted the feedback from their teachers and peers on their speaking perfor-
mance with high acceptance and appreciation.

Furthermore, the analysis of the qualitative data revealed that the majority of par-
ticipants performed the different conversational activities comfortably due to the in-
crease in their motivation and the decrease in their speaking anxiety. Finally, the flex-
ibility of learning offered by the flipped classroom environment, the well-designed in-
class and out-of-class activities, and the constant practice of speaking English were
identified as important factors that encourage students to do various speaking activi-
ties confidently and without any stress.

Q. 2: How do the participants react towards the application of the flipped class-
room model in their EFL speaking classroom?

Participants’ perceptions and attitudes towards the use of FCM The analyses
of the qualitative data obtained from participants’ interviews and observation revealed
that the majority of the students expressed positive perceptions and attitudes towards
the application of FCM in their EFL speaking classroom. During the focus-group
interview sessions, participants mentioned several reasons for their positive percep-
tions towards their English speaking performance within the FCM environment. First-
ly, learners showed their satisfaction and ease with the learning process via FCM.

45 FG38S2

I think this application is more than excellent because it gives us the chance to
watch the recorded lecture at home more than once. This definitely helps us to under-
stand it better and also, it makes it easy for us to have an idea about the next lecture so
that we can be prepared for it. Watching recorded videos and lectures at home encour-
ages the student to participate, share their points of view and interact with one another
in the classroom.

Secondly, they felt good about the application of FCM due to the collaboration and
interactions among participants, allowing them to share their opinions, enabling, and
encouraging them to interact and discuss different topics with their peers.

46 FG3S1

As I said before that using this app in our classroom enhances the sense of positivi-
ty among all the students. It also helps the students to be more cooperative and re-
sponsive.
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47 FG3S3

Personally, I think this application is a good one, especially for those students who
feel shy or unconfident when it comes to speaking or sharing their opinions with their
peers. I strongly believe that this application is a wonderful tool that enables and en-
courages students to discuss anything related to the course.

Thirdly, FCM environment promotes them with authentic opportunities to practise
speaking English language. This helps them to speak confidently and comfortably.

48 FG3S3

For me it was super positive and the results are surely fruitful because everyone en-
joyed being heard by others and that my ideas, discussion and so forth will be taken
into consideration. Not only that, yet I learned to give others a chance to speak and
discuss their points of view. This for sure was the reason behind many students in my
classroom could share their opinions fearlessly.

49 FG1 4

In my opinion I think flip learning really help me to be more confident and to be in
a good body language and also as I was telling my friend that when I go and present, I
really don't feel like nervous or afraid because I really do presentations and I really
speech in the classroom so I...

Furthermore, they stated that the role they played as teachers is another reason for
their positive perceptions towards the use of FCM. Students indicated that the role
played, as well as the role of the teachers being facilitators and mentors, helped them
to be more confident and active rather being passive learners. Besides, they felt more
motivated and became more interested at learning and practising speaking English
language.

410 FG2 S4

Teacher’s role was really useful and limited to guide us observe, guide and give us
comments. During the first lectures we felt worry and fear when we took teacher’s
role and give presentations while the teacher was standing at the back of the class-
room and observing our performance. Then with time I feel more active, confident
and comfortable to take the role of the teacher in the classroom.

411 FG1 $4

I think that the interaction between the students themselves and the students who
were playing the role of teacher increased more, not like in other courses you know, I
think students are lazy they don't interact as much as students interact in this course
which use flipped learning so I think it is very effective way to increase the interaction
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between students themselves. Also, our teacher is having the role of mentor or guide I
think that this is really good.

412 FG28S2

I feel very happy for my role in this course and I am more confident and active.
Now, I am more motivated to explain and to stand in front of my classmates and
teacher. Not like other course, we only listen to the teacher then we sit for exams
which is really boring.

Participants’ challenges regarding the use of FCM: The participants were asked
to clarify the challenges that they faced regarding the application of FCM. Almost all
participants mentioned the same problems and difficulties that they face regarding
FCM. The participants from the first group interviewed agreed that being very active
learners in one course (where the FCM is applied), while being passive learners in the
other courses (traditional method,) made them feel uncomfortable and less interested
to be in the latter. They think that this might impact negatively on their performance
and achievement in the courses that use traditional methods.

413 FG1 $4

Also, in this class, we all the time are speaking not sitting like other courses. Other
courses we just sit and as my friend said we just take notes but in this course by using
this method we are all the time speaking to our classmates or teacher. You know
what, I start feel uninterested and uncomfortable to attend other courses and I fear this
may have bad effects on my study and results.

Participants from the third group expressed another problem regarding the chal-
lenges related to culture shock by the digital world. They were reluctant to use tech-
nology in the classroom because they were so used to be in traditional classes, which
they have experienced since primary school. The use of the FCM for the first time
was intimidating for the students, representing a learning cultural shock, which they
overcame rapidly during the first weeks of the application. In addition, some students
felt hesitant to work in groups and shy to express their opinions and share their ideas.

414 FG3S3

There are some cultural problems or hhmmmm | mean challenges. The use of FCM
for the first time gave us the feelings of unwillingness to participate because we didn’t
have any previous experience about this before since primary school. But then, very
quickly, I realized it is very very interesting.

415 FG3 $4

Also, when we knew we have to work in groups and share our ideas and opinions
we felt very shy because I not get used to work in groups and share my opinions.

1JET — Vol. 14, No. 9, 2019 141



416 FG2S1

I also agree to the idea that this application is very useful. I really hope that the rest
of my instructors will use it in their classroom too.

Based on the answers given by the participants, their views about the FCM have
changed rapidly as they have become more interested and willing to adopt and adapt
this application to other courses. Therefore, they encouraged other teachers to apply
FCM in their classes. More importantly, the observation notes revealed that students’
involvement and willingness to participate in the English conversational tasks and
their level of commitment and English speaking performance have gradually in-
creased.

5 Discussion and Conclusion

The growing implementations of technology and internet in the pedagogical pro-
cess resulted a significant shift in teaching and learning methodologies, in general,
and in language teaching and learning, in particular. [47] This led to a growing trend
towards the integration of the recent technologies to create a helpful, encouraging, and
engaging learning environment to enhance learners’ abilities and overcome various
problems in the learning and teaching of speaking skills. This study is aimed to inves-
tigate the effectiveness of implementing FCM on the English speaking performance
of EFL learners. In this quasi experimental study, both quantitative and qualitative
data were obtained to achieve the research questions of the current study. The results
of the current study are generally similar with those from previous studies with regard
to the contribution of flipped classroom to the improvement of students’ outcomes.
However, the previous research has focused largely on students’ perceptions rather
than investigating students’ speaking performance. Lin and Hwang [48] found that
FCM helped students to be more responsible and independent in their learning pro-
cess, in general, and communication in particular. In addition, the students showed
better collaborating behaviors and greater satisfaction. Similarly, Fisher et al. [49]
found that the application of flipped classroom had a significant contribution to learn-
ers’ perceptions of learning satisfaction, engagement. and less regarding their perfor-
mance. Due to the novelty of this teaching approach, there is a limited number of
educational research outcomes regarding the impacts of flipped classroom on learn-
ers’ performance. [49]

Taken as a whole, the findings of this study seem to indicate that the application of
FCM is an effective approach in the EFL speaking classroom. First, the key finding is
for the English speaking performance aspect. FCM plays a highly positive role in
enhancing students’ speaking performance over the in-class and out-of-class activi-
ties. The quantitative data indicated that students recorded better scores in the post
oral proficiency test as compared to their scores in the pre-test. The paired sample t-
test showed that there was a significant difference in the total mean scores of students
speaking performance at the end of the study (**p>001). This result was consistent
with the qualitative data obtained from the classroom observation and interview ses-
sions. The data acquired from respondents revealed that learners are aware on the
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gradual progress in their speaking performance over time. This significant result is
also supported by the observation notes whereby a noticeable development in learn-
ers’ speaking performance was recorded. Second, the analysis of the qualitative data
revealed that the majority of participants performed the different conversational activ-
ities comfortably due to the increase in their motivation and the decrease in their
speaking anxiety. Moreover, the flexibility of learning offered by the flipped class-
room environment, the well-designed in-class and out-of-class activities, and the con-
stant practice of English speaking were all important factors that encourage students
to do the various speaking activities with confident and without any stress. Moreover,
the observation notes also revealed that the participants were very responsive and
engaged in the classroom activities. This supported the previous study by Zainuddin
and Attaran [50] who stated that flipped learning contributed effectively to encourage
shy and quiet students to overcome their learning challenges through promoting more
time for learning. Chen Hsieh, et al. [51] indicated that flipped learning is successful
in making students more active in their oral interaction, significantly improving their
knowledge, enhancing their motivation, and achieving the instructional goals of the
class. Besides, Afrilyasanti, et al. [52] stated that the students found the activities
applied in the flipped classroom model helped them to achieve better learning out-
comes.

Third, the findings revealed that participants show high level of acceptance and ap-
preciation to the feedback by their teachers and peers on their speaking performance,
hence becoming more motivated and confident to take any opportunity to speak Eng-
lish. This indicated the vital role of feedback to motivate students and increase their
self-confidence. [53] Fourth, regarding their reactions, participants expressed positive
perceptions and attitudes towards the application of FCM. They showed a high level
of satisfaction and comfortable with the FCM environment due to the collaboration
and interaction among participants. They agreed that this classroom environment has
promoted them with more opportunities to practise the target language besides mak-
ing them feel confident and comfortable to speak English.

In terms of problems and difficulties, participants claimed that the application of
FCM in their EFL speaking class made them feel dissatisfied about other courses that
still continue using traditional teaching methods, which in turn influenced negatively
their performance and achievement. Accordingly, they highly recommended other
teachers to adopt the FCM and apply consistently in their courses. Moreover, cultural
challenges in terms of being shocked by the digital world and being shy to express
their opinions were observed as learning problems and difficulties during the applica-
tion of FCM.

In conclusion, what is unique about the current study is that it merges teachers’
views (as a participant observer) and students’ opinions on different themes, such as
teaching methods, learning styles, and learners’ attitudes in regard to the phenomenon
under investigation. The in-depth exploration to these findings shows that the applica-
tion of the FCM enables the teacher to create an interactive, encouraging, and helpful
classroom environment. The well-designed in-class and out-of-class activities, which
are built based on the concept of cooperative and flexible learning, supported by the
FCM characteristics, provide learners a constant speaking practice. This environment
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enables students to do various activities with confident and at ease. Moreover, stu-
dents’ involvement and willingness to participate in the English conversational tasks,
as well as their level of commitment and gradual increase in their English speaking
performance, have shown significant benefits and the effectiveness of the FCM.

Furthermore, what sets this study apart from other studies is that this study is the
first to examine the effectiveness of implementing FCM on English speaking perfor-
mance, particularly in the EFL context. Accordingly, the findings of this study may
have significant implications on curriculum reform, particularly teaching speaking
skills. The movement towards a more interactive learning environment should take
the implementation of FCM into consideration to facilitate the process of learning.
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