The Impact of Using Drama in Education on Life Skills
and Reflective Thinking

https://doi.org/10.3991/ijet.v14i09.7978

Hani Yousef Jarrah
Al-Ain University, Abu Dhabi, UAE
hani.jarral@aau.ac.ae

Abstract—The study aimed to identify the impact of using drama in educa-
tion on life skills and reflective thinking. The experimental method was used,
and the study sample consisted of (100) students from the 10th grade at the
Emirates National School in Abu Dhabi. The results showed that drama in edu-
cation has an impact on life skills as it develops students' reading and numeracy
skills, enables them to identify the strengths and weaknesses of their personali-
ty, and to connect study and application in real life. Employing drama in educa-
tion increased students' skills in reflective thinking regarding reinforced the dif-
ferent concepts logically analysis and a distinction between the advantages and
disadvantages of different topics. The researcher recommended that the teacher
should focus on the development of students' abilities to deduce solutions to the
problems posed by the available information on the nature of the problem and
traits.
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1 Introduction

The attention and care of education are not new. Since ancient times, this subject
has prominent importance. The education has gone through many stages and has
evolved. The methods of receiving education are more efficient and focused on at-
tracting the student to stimulate his mind and bring out the best of his intelligence and
creativity. With this great progress sweeping the world in various fields, there is
abundant wealth of information available which adds pressure on the students. It leads
to the need to develop education and the use of different teaching methods more ef-
fective and powerful for each student. Commensurate with age and psychological
development, such methods would expand their educational potential, and then invest
it in maximizing their performance; thereby, increasing their chances of success and
helping them to integrate into the learning environment and diminish their vulnerabili-
ties.

It has become clear that many teachers are seriously considering using new means
of education such as drama as a means of explaining the teaching of different subjects
such as science, mathematics, and language. The idea came from the educational pro-
grams offered by television and the scientific and social information they provide
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through drama. The student is either read or narrated as far as this is when the class is
a field for presenting the vocabulary and concepts in a dramatic and exciting drama
[1].

Emphasized that the educational process must be an integral responsibility of the
teacher and the learner. It has been shown that drama is a technical model that helps
to apply this method and works to develop visions and understanding through re-
search, understanding and planning. It is also attractive, as events can be described
smoothly to facilitate understanding of students, and is effective in that they develop
or move the imagination and contemplative thinking of the recipient, which enables
him to increase his life skills [2].

The importance of drama in education is that it helps to develop the learner's think-
ing and get rid of the stodgy atmosphere of education; characterized by repetition and
stagnation. Also, it helps to develop his personality through integration and work and
cooperation with the group. Therefore, it is a successful educational method and a
medium of learning. Some methods are used to convey an educational idea to the stu-
dent. The state of stalemate is broken, and the learner's understanding of the ideas in
his or her natural life deepens. This leads to the development of creative thinking and
develops mental, psychological, cultural, and social levels [3]. It can be said that con-
templative thinking is the look and thinking of the individual in depth to all what is
happening in the environment. Consider the idea from several aspects, including the
presentation of elements, and know the reasons that led to the results by linking ideas
to each other. It establishes a good understanding of things, and also develops the
ability to analyze its performance. Also, to identify the ideas and beliefs behind them,
and their consequences, leading to new knowledge and decisions contributing to the
development of itself, and reflective thinking makes the student always planning and
reflecting on all the information presented to him, while this has the effect of learning
in the mind of the learner, and therefore Enhances life skills [4].

2 Problem of the Study

The methods used in teaching are often based on traditional methods of indoctrina-
tion. However, this method does not attract the attention of students enough, and this
reflects negatively on the development of life skills and reflective thinking, so it was
necessary to use an educational method that improves their level. The students were
naturally interested in interactive animation activities. It was necessary to use a meth-
od that fostered their love of learning. The choice was based on the educational meth-
od that interestingly presents the subjects and makes the students the focus of the
teaching process [5]. Found that there are many obstacles to the application of differ-
ent methods of education, such as the dependence of most teachers on the education
system. Moreover, there is lack of qualified teachers to use thinking-based teaching
strategies, and the adoption of curriculum and educational management modules on
tests that measure conservation and focus only away from reflection, reflection, and
reasoning. To improve the educational process, the educational method of drama has
been adopted as a kind of innovation in educating the students and to facilitate stu-
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dent’s understanding, which increases their love for education and makes them active
members of society.

2.1  Question of the study
This study seeks to answer the following questions:

e What is the effect of the use of drama in education on the life skills of the tenth-
grade students?

e What is the effect of the use of drama in education on the contemplative thinking
of the tenth-grade students?

2.2 The purpose of the study
This study aims to:

e The impact of the use of drama in education on the life skills of students in the
tenth-grade.

e To recognize the impact of the use of drama in education on the reflective thinking
of the tenth-grade students.

2.3  The importance of studying

This study seeks to highlight the importance of diversifying the methods and meth-
ods of education by using the dramatic method in developing life skills and reflective
thinking among students and not relying on the rigid scientific content found in edu-
cational curricula. The tendency to use drama in education stimulates students and
develops their mental abilities, which increases the knowledge of himself and his abil-
ities and knowledge of the skills and talents, and these skills are important to enable
the individual to communicate with others and interact with them, so that it facilitates
the achievement of its objectives successfully, in addition to the development of the
ability to reflective thinking. The analysis of things makes logical sense of things in a
way that makes it easy for the student to make many important decisions in his life, so
it is important to train teachers on this methodology, which adds a lot of fun and ex-
citement to the student more interested in the content of books. The researcher also
hopes that this study will help encourage officials in the Ministry of Education to or-
ganize or modify the educational curricula to give students the opportunity to develop
their abilities. Intellectual and drama education becomes the approach taken in
schools because of its positive impact on the educational process and development,
and that teachers are encouraged and adequately trained to help them diversify their
teaching methods so that suit all types of students [6].
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2.4  Terminology

Drama: Drama is an artistic form of literature that has been linked regarding lan-
guage to story and story, and has differed from them in portraying the conflict, em-
bodying the event, and intensifying the knot. The drama may take the form of poetry,
weight, and rthyme, or free of these two forms and take the form of prose [7].

Life skills: A group of skills that students learn systematically through the activi-
ties and scientific applications related to the environment in which they live, which
enable them to deal with the requirements of daily life successfully and aims to build
character in a way that enables them to take responsibility [8].

Reflective thinking: It is the ability to see, to understand the relationships, to use
the data to identify and strengthen the learner's point of view, to review the alterna-
tives, and to take appropriate action on the educational situation [9].

2.5  The limits of the study

Sample limits: The present study was applied to the tenth-grade students.

Place limits: The current study was implemented at Emirates National School in
Abu Dhabi.

Time Limits: The current study was implemented during 2017.

3 Theoretical Framework and Previous Studies

The drama focuses on the scientific facts and concepts. Also, watching the play
helps to understand the events and remember them for a longer period, which signifi-
cantly affects the learner and develops his methods of problem-solving in a serious
scientific way. It develops the skills of reading and corrects pronunciation. It also
provides an artistic and aesthetic taste resulting in the development of practical imagi-
nation and creativity skills by imagining events. It helps in predicting what happened,
free fun and joy to the hearts of the learners, and to provide an atmosphere of friend-
ship and friendliness between the teacher and the learner, which fosters positive
trends [10].

Also see that the use of such activities is important and significant in developing
the process of learning and understanding among students. The student interacted with
the rest of the students in the classroom under the supervision and direction of the
teacher, to play a specific role to gain him and the viewers a sense that they all grow
towards the desired direction [11].

Explain that the multiplicity of knowledge at the end of the twentieth century led to
a major development in the scientific fields of earth sciences, environment, biology,
and prehistory sciences. This multiplicity led teachers to search ways to increase the
individual's ability to learn by him and not to just increase his knowledge. Through
inductive reasoning, in traditional education, and teaching by example the art of
searching for strategies the teacher offers the learner self-learning skills, something
necessary and important. This is done by the teacher analyzing the lessons and ex-
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pressing the content within different contexts, while using the drama played by stu-
dents to promote understanding of the curriculum [12].

Stressed that the use of drama in education is an effective means of acquiring prop-
er manners and behaviors [13].

Life skills have a great impact on students' lives. They make them able to cope
with different life situations, and develop the ability to overcome and deal with life
problems wisely, precisely like when the individual has the skills of language com-
munication, and this gives him the ability to express his ideas clearly.

The life skills of students also develop the use of thinking. This is one of the suc-
cessful methods that motivate the individual to achieve and build his personality in a
unique way. The more the individual understands the things around him, the more he
has the ability to acquire many skills. The basic idea is teaching the human how to
think and infer by themselves, as opposed to receiving ideas from others, so the teach-
er must use multiple methods to enrich and stimulate thinking in students. For exam-
ple, teacher can use the method of asking relevant questions, or the method of dra-
matic expression of attitudes relating to the course material. these enhance students'
thinking revealing the real knowledge underlying the educational situation, which in
turn gives students an opportunity to clarify and reflect what they have learned, and
thus create a reasonable answer and build logically correct generalizations [14]

The practice of contemplative thinking makes the individual a distinct personality
compos of many characteristics and qualities, such as listening to others and under-
standing, and reducing the rush impulsiveness and recklessness, and allowing flexibil-
ity in thinking and scrutiny and control, and understanding the behavior of others
emotional and emotional reactions, and managing to act effectively in unexpected
situations while reacting to what is happening around, and considering it, and practic-
ing reflective thinking on the development of the skills of literary students, which
strengthens them with multiple skills that make them more creative [15].

Believe that reflection is of great importance as it teaches students to reach logical
and correct results in the situations they face inside and outside school, as it increases
their efficiency, and develops their ability to reach the right results. Students learn to
find the way to become contributors to the development of their future, as well as to
develop their emotional skills, while teacher contribute in helping students understand
the content of the study, which leads to raising their level of achievement. Therefore,
it is necessary to ensure that the neglect of any aspect of education and its multiple
methods can lead to a defect in the educational process [16].

Investigate the significance of creative drama studies in math education. Their
study evaluated 17 articles in the context of data collection and analysis techniques to
investigate the relationship. Their findings asserted that there is a lack of literature in
studying the relationship between creative drama studies and its impact on the math-
ematics education. However, the available studies reflect a positive impact of using
creative drama techniques in the mathematics education. These impacts are highlight-
ed by the increased creativity and student achievement. The researchers carried out a
meta-analysis and explored the attitudes and perceptions of primary school students
towards mathematics. Retention, thinking levels, perceptions, self-concept, mathemat-
ical abilities & achievement, and creativity were the key outcome variables. Based on
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the findings, the researchers assert that drama-lessons are helpful in establishing a
positive attitude towards geometry class in primary students. It helps them in creating
self-concepts as well as opportunity to improvise. Improvisation is a creative skill that
cannot be inculcated through passive teaching techniques. They also suggested that
there is a need for further qualitative studies in the field [17] & [18].

Drama teaching methods are part of Current education approaches; they are basi-
cally the methodologies that show students approaches to secure knowledge instead of
retaining it. This accommodates the advancement of different learning models and
teaching techniques that empower the structuration and revelation of knowledge by
the students themselves [19]. Based on the philosophy, conducted a case study to
evaluate the impact of creative drama methodology as a constructivist approach to
complement science subjects. The researchers used qualitative data tools to identify
and understand the teachers and students perspective regarding the application of
creative drama approach or method in the science education. Their findings reveal
that the method assists in social development of students and equip them with com-
munication skills. The study was conducted among 6th-grade students and science
teachers through means of focus groups and observations. The findings reveal that
among the benefits of creative drama as far as instructing Science and Technology;
aggregate activities performed amid the drama workshops guarantee social improve-
ment, information imparted in science and technology books can be educated in a less
demanding and more agreeable and delighted way as a part of the drama technique.
Students showed that they could take in more effortlessly and with more happiness.
Learning through drama is a form of contemporary education, which enables learners
to become active and inquisitive. They participate to be able to learn which contrib-
utes in their development [20].

Studying the impact of drama as an educational intervention. Their paper asserts
that drama as an educational tool has been broadly actualized in education and in clin-
ical settings. The effectiveness of utilizing theater as a way to advance change by ex-
ploiting its forceful emotional part has been ascribed to two fundamental capacities: a
cathartic capacity as well as performative. The researchers, through their findings,
suggest that the drama technique permits the students to relate to the characters and
may even change their perspective [21]. Moreover, students can utilize drama systems
to depict regular day to day existence situations, endeavoring to consider social issues
from alternate points of view. Notwithstanding the far reaching utilization of theater
workshops in educational and clinical settings, an issue that requires examination and
research is the evaluation of their effectiveness. Their paper suggests that several rea-
sons contribute to making the workshops' effectiveness hard to survey. An observa-
tion of strategies for evaluating the effectiveness of drama mediation is exhibited in
this paper, and a proposition for assist investigation is given.

Likewise, examined drama is a pedagogical approach in instructing investment
management course to the students. Their sample included group of students from
Sydney and Hong Kong. They studied the perceived learning patterns. The two differ-
ent groups helped formulate a cross-cultural comparison to determine the effective-
ness of educational drama as a method. However, the findings suggested that despite
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the cultural differences educational drama can be used effectively in teaching invest-
ment management [22].

Explore the impact of theater-in-education on imagination and language. The re-
searcher carried out a quantitative assessment of drama education and its effect on the
acquisition of skills such as perspective-taking, and development of language and
imagination. The findings of the study reveal that theater or drama is an engaging and
entertaining way to educate pre-school students [23].

4 Previous Studies

Through the researcher's knowledge of literature and previous studies on the sub-
ject was able to reach a number of studies related to it. Some studies have revealed the
impact of drama on life skills and reflective thinking among students showed the im-
pact of using drama on developing life skills in Arabic [24]. The list of life skills suit-
able for female students was found including students' understanding of social con-
cepts, their understanding, and their awareness of what is happening around them.
Found that there was a significant difference in the oral communication skills between
the two groups [25]. For comparison, one group was introduced to educational drama
and the other group was instructed in the conventional way. Worked on creativity
(authenticity, resistance to premature closures, preparation, fluency, and abstraction of
titles) [26]. They explained that drama-based education makes education easier to
understand and better overall by providing the opportunity to put engineering con-
texts, communication and study into a collaborative learning environment. Moreover,
it motivates attitudes by drawing students' attention to an exciting, stimulating, and
interesting learning environment. Concerning theatrical drama, showed that there are
statistically significant differences in the percentages and frequency amongst the three
main axes, linguistic health, audio-visual, clarity, composition, and performed analy-
sis between pre-drama and theater, and after drama was used [27].

Identified the effect of the use of drama activities as an educational strategy on the
achievement of sixth grade students, and found that there were statistically significant
differences in the post-test between the two groups due to the teaching method (tradi-
tional and dramatic) [28]. Investigated the influence in the use of drama in teaching
English and students’ ability to develop their creative thinking, and showed that the
scores of the group studied using the dramatic method had higher ones than those of
the group studied in the traditional way [29].

The methodology of the study: To achieve the objectives of the study, the re-
searcher used the semi-experimental approach for the purpose of the current study,
and since the researcher cannot adjust all the variables, as the selection of samples in
the study was not random, the methodology used is a semi-experimental approach that
reflects the study of differences between two samples [30].

Population of the study: The study population is composed of a group of 10the
grade students at the Emirates National School in Abu Dhabi for the academic year
(2016/2017). The number of students in the tenth-grade is 132 male students only.
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Sample of the Study: The study sample consisted of (100) students who were de-
liberately selected from the 10th grade students at the Emirates National School in
Abu Dhabi [31].

The study Instrument: The researcher constructed two measurements (Pre and
post) to collect information and used for comparison purposes the data from the sam-
ple of the study in order to achieve the aims of the study that seeks to understand the
effect of using drama on reflective thinking and life skills [32].

4.1  The reflective thinking measurement

The first part includes the personal information of the sample of the study, while
the second part includes (20) paragraphs measuring the level of contemplative think-
ing among the students of the tenth grade.

Validity of the reflective thinking measurement: The researcher verifies the indica-
tors of the validity of the reflective thinking by presenting it to a number of arbitrators
with experience and competence in the curriculum, teaching, measurement and evalu-
ation, in order to judge the degree of integrity of the language, and the extent of be-
longing to the scale, in addition to any action necessary to delete, edit, or add.

For the purpose of extracting the structural validity indicators for all the scales, it
was applied to a survey sample of (15) individuals from the study community and
from outside the original sample, and to calculate correlation coefficients between
each paragraph and the tool as a whole [33].

Table 1. Correlation Coefficients

Number Correlation co-efficient with total Number Correlation co-efficient with total

degree degree
1 S58%* 11 76%*
2 S59%* 12 .69%*
3 .60** 13 64%*
4 O7** 14 TAE*
5 J]5E* 15 STH*
6 A% 16 63%*
7 .80** 17 J13E*
8 JT2E* 18 O1%*
9 Nk 19 1.5%*
10 O7** 20 70%*

*Correlation coefficients are significant at (a < 0.05).
**Correlation coefficients are significant at (a0 < 0.01).

Reliability of the reflective thinking measurement: The reliability of the life
skills scale was verified by applying it twice by two weeks to a sample of 15 individ-
uals from the study population and outside the original sample. The Pearson correla-
tion coefficient was calculated between the two applications to extract the reliability.
Also, the stability equation of the tool (Cronbach's Alpha) was applied. The value of
Cronbach's Alpha coefficient was (0.87) and the (R-test) was (0.83), these values be-
ing high enough and deemed acceptable for the purpose of the present study [34].
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4.2 The life skills scale

The life skills measure is divided into two parts. The first part includes the personal
information of the study sample members. The second part includes (20) items that
measure the level of life skills of the tenth grade students [35].

The life skills scale validity: The researcher verifies the indicators of the veracity
of the life skills standard by presenting it to a number of experienced and competent
arbitrators, in order to judge the accuracy of the language, the extent to which the par-
agraph belongs to the scale, as well as any necessary action to delete, modify, or add
[36].

For the purpose of extracting the structural validity indicators for all the scales, it
was applied to a survey sample of (15) individuals from the study community and
from outside the original sample, and to calculate correlation coefficients between
each paragraph and the tool as a whole.

Table 2. Correlation Coefficients with Total Degree

Number Correlation co-efficient Number Correlation co-efficient
with total degree with total degree
1 65%* 11 STH*
2 68%* 12 S55%*
3 S56%* 13 STH*
4 65%* 14 O1%*
5 S1E* 15 63%*
6 S53%* 16 65%*
7 .69%** 17 **9.7
8 59%* 18 65%*
9 A8** 19 A%
10 64%* 20 62%*

*Correlation coefficients are significant at (a < 0.05).
**Correlation coefficients are significant at (a0 < 0.01).

The life skills scale reliability: The measure of life skills was confirmed by apply-
ing two times by two weeks to a survey sample of 15 individuals from the study popu-
lation and outside the original sample. The Pearson correlation coefficient was calcu-
lated between the two applications to extract the test-retest; the stability equation of
the tool (Cronbach's Alpha) was also applied. The value of Cronbach's Alpha coeffi-
cients was 0.89 and the Pearson’s bivariate correlation coefficient (R-test) reliability
of the scale (0.86) was high and acceptable for the applied of this study.

Instruments scales: The contemplative scale of reflection with its final form of
(20), and the life skills measure (20). The researcher used the five Likert scale in order
to measure the opinions of the sample of the study sample, and was strongly approved
(5), (4), neutral (3) ), Disagree (2), strongly disagree (1), by making a reference () to
the answer reflecting their degree of approval, and the following classification is
based on the calculation means: anything less than 2.33 will be categorized as low,
from 2.34 to 3.66 as medium, and from 3.67 to 5 as high [37].
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Design of the study: The researcher used the semi-experimental method in detect-
ing the effect of the use of drama on reflective thinking and life skills. The researcher
depends on experimental one group; the method of drama was implemented.

Study variables

¢ Independent variable
Time of measurement, has two levels: - pre and post

e The dependent variable

— Life skills
— Reflective thinking

Statistical processing: To extract the results, the following statistical treatments
were used using the Statistical Package for Social Sciences (SPSS) program:

e The mean and the standard deviations of the performance of the 10th grade stu-
dents on the life skills and the reflective thinking.

o Paired sample t-test (otherwise called dependent sample t-test) was applied to in-
vestigate the effect of using drama in education on life skills and reflective think-
ing.

5 Results of the Study

This section includes the results of the study aimed at the effect of the use of drama
in education on life skills and reflective thinking. The results will be presented based
on the study questions.

6 Descriptive Statistics

Table (3) shows that the mean for the "life skills" area ranged from (3.53-4.02), the
highest of which is paragraph (17), which states "possess reading and numeracy
skills" with an average of 4.02 and high, then (9) which states: "Link between study
and application in real life" with an average of (3.95) and a high degree, While the
lowest of paragraph (4), which states "distinguish between truth and opinion" with an
average of (3.53) and a middle degree, and the arithmetic mean of the area "skilled
Life "as a whole (3.80) and high degree. This is due to the fact that drama is an effec-
tive method that utilizes student activity and helps in learning through the representa-
tion of the texts in a dramatic form. This leads to increasing awareness among stu-
dents and enhancing their understanding of the information so that they can develop
their ability to express and think critically and enhance their self-confidence. Their
ability to read and calculate, and that drama helps students to identify their weakness-
es, which helps them to develop and work to avoid that weakness, so that the student
to show himself in a confident personal image. The results of this study were in line
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with the results of the study, which showed the effect of the use of drama on the de-
velopment of life skills in the Arabic language, and a list of life skills suitable for stu-
dents to develop their skills.

Table 3. Descriptive Statistics of Life Skills

Number Paragraph Mean SD Rank | Degree
1 I can communicate and deal with others easily 3.35 0.830 8 High
2 I deal with the pressures effectively 3.76 0.88 12 [High
3 distinguish between truth and opinion 3.69 1.0 17  [High
4 I have the skill to speak and listen carefully 3.53 1.0 20  |Medium
5 I have the skill to express what i feel 3.78 1.10 9 High
6 I choose the most appropriate solution to the problems. 3.90 0.98 6 High
7 I feel confident and proud 3.78 1.0 9 High
8 link between study and application in real life 3.72 0.96 16  [High
9 I perform tasks with high level 3.95 0.88 3 High
10 |l can establish good relations with friends 3.68 1.06 18  [High
11 |l adapt easily to the requirement of change 3.73 0.99 15 [High
12 |I can discuss in a scientific manner 3.67 1.10 19  [High
13 |I can identify my strengths 3.78 0.92 9 High
14 |l can perform tasks individually 3.76 0.95 12 [High
15 |l have reading skill 3.96 0.96 2 High
16 |l have decision making skill 3.86 1.02 7 High
17 |l can deal positively with surroundings 4.02 0.93 1 High
18 |l have good communication skill 3.75 0.96 14 [High
19 | have very great leadership quality 3.92 0.98 5 High

20 |l can lead a team with perfect actions. 3.93 0.95 4 High

*Life skills as a whole 3.80 0.55 - High

Table 4. Descriptive Statistics of Reflective Thinking

Number Paragraph Mean | SD | Rank | Degree

1 I can figure out the main cause of the problem and analyze it | 3.75 | 0.86 10 |[High
carefully, so that I can reach the solution.

2 I can visually identify aspects of the subject through images, | 3.66 | 0.87 17 |High
drawings and shapes.

3 I can develop logical steps to solve problems through mental | 3.75 | 1.01 10 |[High
perceptions of the problem.

4 I provide an accurate explanation of the words, drawings and| 3.58 | 1.02 19 |High

questions.
5 I analyze and deepen thoughts. 3.73 | 1.04 15 |High
Suggest logical alternatives to ideas. 3.86 |0.94 4 [High

7 I can make sound decisions depending on the nature of the 3.76 |0.98 9 |High
situation.

8 I can draw a particular result through the information and the| 3.74 | 0.98 13 [High
bytes contained in a particular position.

9 Make logical explanations of situations by linking causes and| 3.79 | 0.87 7  |High
consequences.

10 I can reach logical results and solutions to the problem posed| 3.57 | 1.06 | 20 [High
by available information
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11 I can discuss rationalized ideas 3.70 | 1.02 16 |high
12 I can link observations and conclusions 3.63 | 1.10 18 |High
13 give correct and logical justifications for things 3.74 | 1.01 13 |High
14 I can achieve a logical sequence of ideas 3.79 10.95 7 |High
15 I analyze various concepts logically. 3.80 | 091 1 |[High
16 I can analyze and hope lesson. 3.88 | 1.01 6 |High
17 I can deduce the purpose of the lesson. 3.75 10.90 3 |High
18 I can provide convincing evidence to solve my problems. 395 |0.89 10  |High
19 I can distinguish between the pros and cons of each subject. | 3.83 | 0.94 2 |High
20 I can describe and connect and liken things 3.89 |0.94 5  |high

Table (4) shows that the mean for the field of "reflective thinking" ranged between
3.57-3.96, the highest of which is paragraph (15), which states "solving different con-
cepts logically" with a mean (3.96) and a high degree, (19), which states that "I can
distinguish between the pros and cons of each subject" with an average of 3.95 and a
high score, and then paragraph 17, which states "I can deduce the objective of the
lesson" with an average of 3.88 and high, Paragraph (10), which states that "I can
reach logical results and solutions to the problem posed by available information on
the nature of the problem and the specifics And then determine the procedural steps
necessary to solve them "with an average of (3.57) and a medium degree, and the
mathematical average of the field of" reflective thinking "as a whole (3.76) and high.
This is due to the fact that the use of drama in education helps to develop the abilities
of students and refine the skills of conclusion analysis and criticism by embodying
different dramatic situations leading them to deep thinking and logical analysis of
concepts, thus developing their perceptions of sensory, Tossing them. The results of
this study agree with the results of the study, which showed that drama-based educa-
tion makes education easier to understand and better by providing the opportunity to
develop engineering context contexts, communicate and study in a collaborative
learning environment. It also motivates attitudes by attracting students' attention to an
exciting, stimulating and interesting learning environment.

Results related to the answer to the first question: What is an impact of the drama
uses in education on the life skills for students in the tenth grade?

In order to answer this question, the Means and standard deviations of life skills
were extracted corresponding to pre and post. The Paired sample t-test was also used
to investigate the effect of the use of drama in education on the life skills of the tenth
grade students.

Table 5. The results of Paired sample t-Test for the life skills scales (pre and post).

Area Measurement | Mean St.Dev t. Value Sig.
pre 2.17 0.24

Life skills -26.380 0.00
post 3.80 0.55
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Table (5) shows there are statistically significant differences at the level of signifi-
cance (a = 0.05) between pre and post parameters of life skills scales, where "t" val-
ues reached (26.580) (o = 0.000) where the post mean was 3.80, while the pre mean
was 2.17. Because the fact that the use of drama in education helps to develop the life
skills of students significantly, where they develop reading and numeracy skills, and
the ability to identify the strengths and weaknesses they have, and enable them to link
the study and the reality of life. This result was consistent with the results of the
study, where there were statistically significant differences in the percentages and
frequency of the three main axes: linguistic health, audio excellence, and clarity. For
the post-test is attributed to the training program based on drama.

It also agreed with study that there were statistically significant differences be-
tween students in both groups in scholastic achievement due to the method of drama
representation and for the benefit of the experimental group.

Results related to the second question: What is an impact of the drama uses in
education on the reflective thinking for the tenth grade students?

In order to answer this question, the means and standard deviations of the reflective
thinking were extracted corresponding to the pre and post-measurements. The Paired
sample t-test was also used to reveal the effect of the use of drama in education on the
reflective thinking of the tenth-grade students.

Table 6. The results of Paired Sample t. Test for the Reflective Thinking Scales (Pre and Post).

area Measurement | Mean St Dey t. Value Sig.
. 18.089 0.00
= post 3.76 0.59

I
Table (6) shows that there are statistically significant differences at the level of

significance (0.00 = o) between the mean of the reflective thinking corresponding to
pre and post measurements. The values of "t" reached (18.089), Post mean was (3.76)
while the mean of the pre-measurement was (2.34). This is because the use of educa-
tional drama helps students to develop their reflective thinking skills, increasing their
ability to analyze different concepts logically, and also the ability to distinguish be-
tween the pros and cons of each subject, and increases their ability to deduce the goal
of the lesson, And logical solutions to problems posed by available information on the
nature of the problem.

7 Recommendations

Based on the results of the study, the researcher suggests the following recommen-
dations:

e The teacher should focus on developing students' ability to differentiate between
necessary information and non-essential information.
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e The teacher should focus on developing the students' ability to find solutions to the
problems posed by the available information about the nature of the problem and
its characteristics.

e There is a need to highlight the role of the teacher in developing a sense of self-
confidence and self-esteem among students.

e There is a need for the teacher to focus on developing communication between the
students, which is a course that promotes the natural cooperation skills of the stu-
dents, and stimulates their thinking.

e There is a need the teacher to focus on the need to discuss ideas with students in
rational manner.

e There is a need for the teacher to focus on the development of the skills of students
regarding linking observations and conclusions in a causal manner, to enhance their
reflective thinking.

e The teacher should focus on developing student's communication skills and pro-
mote the art of communicating with others.

e There is a need to encourage students to perform the tasks entrusted to them with
high efficiency, accuracy, and proficiency.
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