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Abstract—A reflective journal is used as a technique of self-reflection in the
learning process. By integrating the process of metacognition, a reflective journal
guideline was developed to knowing students' metacognition growth in writing.
The reflective journal guidelines are designed in the form of self-questioning to
make it easier for students to express their metacognition processes during their
writing assignments. The metacognition process consists of three, namely aware-
ness, evaluation, and regulation. The reflective journal guidelines that were com-
piled was given to 50 students. Before writing a reflective journal, students are
asked to work on the task of writing explanatory texts. Students monitor the met-
acognition growth of while writing the explanatory text using reflective journal
guidelines. Research findings show that reflective journal guidelines can be used
to monitor the growth of students' metacognition in writing. Both students who
are used to writing and who are not accustomed to writing can express their writ-
ing experience by answering questions in the reflective journal guidelines. This
finding also shows that teachers must always encourage students to always write
reflective journals in order to monitor metacognition growth in writing, ranging
from raising awareness about knowledge and task completion efforts, monitoring
the quality of the results obtained, and fostering the habit of planning, setting
goals, and apply certain strategies in completing tasks. Students who are used to
writing reflective journals in the learning process will be able to develop their
writing skills and will become independent learners.
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1 Introduction

The main feature of reflection in the learning process is that learning is based on
previous experience [1]. The reflection is focused on students, aspects of context, skills
and learning strategies. Reflection also facilitates and integrates knowledge, experi-
ence, and ongoing actions [2]. All of that is recorded by students in the most powerful
self-evaluation tool called the reflective journal [3]. Writing a journal is seen as a way
to record personal thoughts, daily experiences, and insights that continue to develop.
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The process often evokes conversations with yourself, other people, or even other peo-
ple imagined [4]. Reflection gives students the opportunity to think and reflect on their
learning and note the obstacles they might face during the learning process [5], includ-
ing pedagogical changes, reflections on past experiences, changes in attitude, self-
awareness, personal experiences, and concerns about future careers [6]. Reflective jour-
nals can also give students the opportunity to reflect on their practices and implications
for social change and personal empowerment [7]. In short, reflective journals can facil-
itate and assess reflection [8].

Reflective journals can develop metacognitive awareness and conscious control over
students learning strategies [9]. Increased metacognitive awareness occurs because re-
flective journals offer stimuli to think about students' cognitive processes [10]. Reflec-
tive journals can also develop metacognitive skills, namely self-assessment, and self-
management [3]. Self-assessment is the ability to assess one's own cognition while self-
management is the ability to manage one's own cognitive development. As a means of
developing management skills, reflective journal writing has the potential for personal,
professional development, and improving performance-based practices [11]. With this
management skill, a person will become more aware of themselves, others, and their
work situation.

Reflective journals are useful for developing metacognitive awareness and can also
be useful for developing writing skills [12], for example, it can improve the ability to
write narrative texts [13] and various other types of writing. Journals not only teach
students to write but also encourage them to share their experiences and ideas [6]. Cur-
rently, through reflective journal writing activities, writing activities are seen as tools
to elaborate and produce knowledge [14]. To improve writing skills, students are re-
quired to write journals not only when monitoring the writing process, but also when
understanding written materials. This journal provides benefits for developing ideas
and increasing the cohesion and coherence of texts written by students [15]. Journal
writing is useful in language learning in aspects of remembering, encouraging oneself,
awareness of completing assignments and developing metacognition [16]. Reflective
journals are needed both in the classroom and outside the classroom to develop self-
awareness, critical thinking skills and to facilitate certain learning [9]. Reflective jour-
nals provide the right tools to help students to develop greater awareness about their
learning strategies and will help them become independent learners [9]; [17]. By using
reflective journals, students can overcome the weaknesses of their metacognition in
writing [18]. Reflections carried out using reflective journals are assumed to be able to
help students become independent learners without relying on others if they have diffi-
culty in writing, are aware of the benefits and strategies used, and are able to assess
their own understanding when receiving certain information during writing. All that
will be realized if teachers and students consistently use reflective journals to reflect on
the teaching-learning process.

Reflective journal writing is considered the most effective technique in the writing
process because it is useful for increasing motivation, creativity, and critical thinking
skills among students [19]. The reflective journal used so far is in the form of short
questions to find out the strengths and weaknesses that students encounter during the
learning process. The short question was apparently not able to demonstrate the

1JET — Vol. 15, No. 11, 2020 163



students' metacognition. They have not been able to present reflections that show the
growth of their metacognition during the writing activities. The application of the jour-
nal will experience problems if given to students who are not accustomed to writing. In
addition, students who are not critical will have difficulty expressing their ideas in jour-
nal writing because they are inexperienced and not accustomed to writing. If writing
reflective journals becomes a habit, then the journal will have great potential as a prac-
tical approach to enhance learners' experiences and provide opportunities to connect
theory and practice in learning [20].

One of the challenges of education is to provide strategies and processes that equip
students and teachers to examine, criticize, and evaluate their own understanding and
beliefs [21]. A reflective journal guideline designed by integrating metacognition pro-
cesses is the right solution that is assumed to be able to answer these challenges. The
process of metacognition generally takes place as long as someone does metacognition
activities, namely awareness, evaluation, and regulation [22]. Awareness is an aware-
ness of cognition, tasks, and self; evaluation is the assessment and monitoring of cog-
nition; regulation is an effort to control and control the learning process to achieve
meaningful results [23], [24], [25], [26], [27]. The three metacognitive processes are
translated into reflective journal guides in the form of questions. These questions will
be answered by students according to their experience while working on writing assign-
ments. Students are required to do self-questioning which is all recorded in reflective
journals. Self-questioning is students ask themselves to guide their performance before,
during, and after the performance of the task. By doing self-questioning, students can
increase self-awareness and control their thinking, increase retention of knowledge and
long-term skills, increase the ability to apply and transfer knowledge and skills learned,
and improve attitudes and motivation as a result of improved performance [28].

By integrating the metacognition process into the reflective journal guidelines, it is
assumed that students can record and report all of their metacognition activities during
writing. This reflective journal is assumed to be a powerful tool for monitoring meta-
cognition growth in writing. Therefore, this article aims to explain the design of reflec-
tive journal guidelines oriented to the process of metacognition to monitor the growth
of students' metacognition in writing.

2 Method

2.1  Participants

Participants in this study were students studying in the Program Studi Pendidikan
Bahasa dan Sastra Indonesia, STKIP PGRI Sumatera Barat, Indonesia, class of 2016.
Participants numbered 50 male and female students who were randomly selected. Par-
ticipants are asked to fill in a reflective journal to monitor the writing process. They fill
reflective journals while doing their writing assignments. The text written by students
is explanatory text.
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2.2 Research instruments

The instruments used in this study, namely the explanatory text writing assignment
sheet and reflective journal guidelines. First, the explanatory text writing assignment
sheet that has been developed tested for validity in the writing process [29]. The ex-
planatory text writing assignment sheet was developed based on the cognitive process
theory [30] and explanatory text theory [31]. Second, reflective journal guidelines. The
reflective journal guidelines were developed based on the theory of the process of met-
acognition, which consists of awareness, evaluation, and regulation. The reflective jour-
nal consists of 40 questions completed with four sub-questions to find out students'
metacognition growth in writing explanatory texts (Appendix 1). Before being given to
participants, reflective journals are examined by experts in the fields of language and
linguistics teaching. Validation is done to check the validity of the instructions con-
struction, the content construction, and the language suitability. In terms of instructions
construction, the level of validity is very good (100%). In terms of content construction,
the validity level is very good (100%). In terms of language suitability, the level of
validity is very good (87.50%). Therefore, based on the expert evaluation, the reflective
journal guidelines developed is valid and can be used to monitor of students' metacog-
nition growth in writing explanatory texts.

2.3 Procedure

Students work on writing assignments by following the work procedures listed on
the writing assignment sheet. Students are given a reflective journal guide and fill in
the journal while working on writing explanatory texts. Students write explanatory texts
ranging from planning writing, developing writing frameworks, and evaluating writing.
The process is visualized in the form of reflective journals. Through reflective journals,
students reflect all activities carried out while completing writing assignments.

3 Result

Students record and report their metacognition growth in writing explanatory texts
using reflective journal guidelines. Reflective journal guidelines are designed using
metacognitive process theories, namely awareness, evaluation, and regulation.

3.1 Awareness

The awareness process occurs when students are dealing with assignments. Students
will begin to think about the knowledge they have and the efforts that can be made to
complete the task. During this process, students are required to be aware of their cog-
nition, be aware of the task, and be aware of themselves. Awareness about cognition is
distinguished by declarative knowledge, procedural knowledge, and conditional
knowledge. If students have an awareness of cognition, tasks, and themselves during
completing the task and are able to explain the process of awareness, it is assumed that
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he has been able to grow his metacognition awareness in writing. The question for the
awareness process that was designed in the reflective journal guidelines is visualized in

Table 1.
Table 1. Design of Reflective Journal Guidelines on Awareness Processes
Awareness Metacognition Activities Self-questioning
Processes in Writing
Awareness about
cognition
Declarative 1. Be aware of the purpose of |1. I realize the goal that | want to achieve in writing
Knowledge writing explanatory texts, because
2. Be aware of the topic 2. I'm aware of the topic that | will write in the form
of explanatory text, because
3. Be aware of the audience  |3. | realize the needs of the audience in writing this
needs topic in the form of explanatory text. Therefore
4. Be aware of the scope of  |4. I'm aware of the scope that | will write, because
writing
5. Be aware of the genre of the|5. I'm aware of the genre of the text | will write, es-
text to be written pecially the explanatory text genre, i.e.
6. Be aware of the linguistic  |6. I'm aware of the linguistic structure that | need to
structure that will be used pay attention to in writing explanatory texts, for ex-
ample
7. Be aware of the writing pro-|7. | realize the process of writing explanatory texts,
cess will be carried out that is by way of
Procedural 1. Be aware of how to plan  |8. I realized the way | had done while planning the
Knowledge writing explanatory text writing, that is by way of
2. Be aware of how to produce|9. I realized the way that I did while producing the
writing text, especially in choosing the vocabulary that |
used, that is by way of
10. | realize the way that | do while producing text,
especially in arranging sentences according to their
structure and function so that the sentences and sen-
tence patterns that | present are more varied. The
way | do that is
11. I'm aware of the way | have done while produc-
ing text, especially in the selection of lexical and
grammatical cohesion in connecting each part of the
sentence to a coherent paragraph, that is by way of
3. Be aware of how to connect |12. | realized the way that | had done while develop-
ideas ing ideas in the form of explanatory texts, that is by
way of
13. | realize the way that | do to connect ideas in
writing explanatory texts, that is by way of
4. Be aware of how to add de- (14. | realized the way that | did to add detail to my
tailed writing writing, that is by way of
5. Be aware of how to revise |15. | realized the way | did while revising the text,
the text that is by way of
Conditional 1. Critically considering spe- |16. | considered critically about the task of writing
Knowledge cific writing assignments explanatory texts, because
2. Determining the best skills |17. | determine the best skills and strategies that |
and strategies that can be used |can use in writing explanatory texts, for example
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3. Determining the type of
scaffolding that can be used
for task completion

18. | determine the type of scaffolding that can help
me in completing the task of writing explanatory
text, for example

4. ldentify when and why us-
ing a particular composition
process

19. | can identify when and why | use certain writing
processes to produce explanatory texts, because

5. Modifying the learning en-
vironment

20. | always modify my learning environment in
writing explanatory texts, because

Awareness about
tasks

1. Knowing the nature of the
task in accordance with the
knowledge and experience
possessed

21. | know the nature of the task of writing this ex-
planatory text according to the knowledge and expe-
rience | have. Therefore

2. Linking the knowledge and
experience possessed accord-
ing to the task

22. | connect the knowledge and experience | have in
accordance with the task of writing explanatory texts,
that is by way of

Self-awareness

1. Knowing self-weaknesses
in writing

23. My weakness in writing explanatory texts is

2. Knowing self-strengths in
writing

24. My strengths in writing explanatory texts is

3.2

Evaluation

The evaluation process occurs when students begin to think critically about the
knowledge they have and the quality of the results obtained. By realizing and under-
standing this evaluation, students are assumed to be able to grow awareness to assess
their own performance in writing. By understanding the evaluation process, students
will also understand the efforts that must be made when their performance has not
shown maximum results. The question for the evaluation process designed in the re-
flective journal guidelines is visualized in Table 2.

Table 2. Design of Reflective Journal Guidelines on Evaluation Processes

Evaluation Pro-
cesses

Metacognition Activities
in Writing

Self-questioning

Monitoring task
difficulties and
ease of learning as-
sessment

1. Understanding the level of difficulty

of writing tasks

25. 1 understand how difficult the task of writ-
ing explanatory texts. Therefore

2. Knowing every aspect of assessment
that must be considered in writing

26. | understand every aspect of the judgment
that must be considered while writing explana-
tory texts. Therefore

Monitoring under-
standing and as-
sessment of learn-

ing

1. Monitoring learning understanding

27. | always monitor my understanding while
writing explanatory texts, that is by way of

2. Monitoring learning assessments

28. | made an assessment of the explanatory
text that | wrote, that is by way of

Monitoring of feel-
ing of knowing

1. Monitoring the level of awareness of
knowledge and experience that is diffi-
cult to remember in connection with

the task

29. I monitor a level of awareness of
knowledge and experience that is difficult to
remember in connection with the task of writ-
ing explanatory texts, that is by way of

Monitoring learn-
ing progress

1. Making and checking learning pro-
gress according to the assessment crite-

ria of learning outcomes

30. | make and check the progress of writing
explanatory text according to the evaluation
criteria of writing explanatory text, that is by
way of
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3.3 Regulation

The regulation process occurs when students rethink plans, goals, and strategies that
can be used. Students will reach the regulatory process if they already have an aware-
ness of cognition, tasks, and themselves and have been able to evaluate their perfor-
mance. In this regulation process, certain habits will arise in students to always plan,
set goals, and set certain strategies in writing. If the process of regulation has been
reached by students, by itself he will be able to monitor his performance in writing, not
only in writing explanatory texts but also in writing various other types of texts. The
question for the regulation process designed in the reflective journal guidelines is visu-

alized in Table 3.

Table 3. Design of Reflective Journal Guidelines on Regulation Processes

Regulation Processes

Metacognition Activities
in Writing

Self-questioning

Regulation and control
of against planning
and learning task ob-
jectives

1. Controlling the learning
process according to plan-
ning and writing task objec-
tives

31. | have a habit of planning assignments and the
purpose of writing assignments as a form of control-
ling my learning process, that is by way of

2. Using the time effectively
and maximally in gathering
task materials

32. | have a habit of using time effectively to gather
writing material, because

3. Shows the best perfor-
mance in completing tasks

33. | have a habit to always show the best perfor-
mance in writing, that is by way of

Regulation and control
of against strategy se-
lection and decision-
making efforts

1. Choosing, using, and re-
placing strategies that are ap-
propriate to the learning task

34. | have a habit of choosing, using, and replacing
the strategies | use according to my writing assign-
ments because

2. Knowing when and why
to change strategies for com-
pleting tasks

35. | have a habit of knowing when and why to
change strategies in completing writing tasks because

Control over resource
allocation and regula-
tion of the use of time,
effort, learning steps,
and performance

1. Using effective time and
effort in completing tasks

36. | have a habit of using effective time and effort in
completing writing assignments, for example

2. Doing a series of steps to
write effectively to complete
the task

37. | have a habit of doing a series of steps in writing
effectively, for example

Control and regulation
of against motivation,

emotions, and the en-

\vironment

1. Having good motivation
in completing tasks

38. I have a habit of keep motivation in completing
writing assignments, that is by way of

2. Keeping emotions,
thoughts, and feelings during
task completion

39. I have a habit of keep emotions, thoughts, and
feelings while completing writing assignments, that is
by way of

3. Paying attention to the en-
\vironment that can help and
support the convenience of

task completion

40. | have a habit of paying attention to the environ-
ment that can help and support the convenience of
completing writing assignments, that is by way of

4

Discussion

The use of reflective journals can help the achievement of purpose and learning out-
come in Higher Education, namely: helping students to use appropriate learning
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strategies, helping students to monitor their learning process so they can identify the
most appropriate strategy in certain situations, and help students to learn new strategies
to replace old strategies that are less effective [9]. This is the reason that makes reflec-
tive journals used as a learning technique in higher education [12]. Another reason is
that reflective journals can be used as a means to facilitate or assess learning [3] and as
a means to promote and program students’ learning [32]. Writing reflective journals in
universities is considered useful in lifelong learning and must be practiced widely and
sustainably [33]. Journals can be useful for identifying strengths and weaknesses, en-
hancing and evaluating actions correctly, examining students' experiences and as-
sessing themselves [5], personal growth and development, intuition and self-expres-
sion, problem-solving, stress reduction and health benefits, reflection and critical think-
ing [4].

Reflective journals that are used excessively will make students feel bored and frus-
trated. So that student is not frustrated with the application of reflective journals, teach-
ers must wisely encourage students to make reflective journals as often as possible and
promote the effectiveness of reflective journals as a tool to reflect on the teaching prac-
tices of developing students as well. [34]. In other words, besides reflect personal, so-
cial, and ethical issues in journals, students need to focus on specific problems in class
and systematically document their practical experiences [35]. Students will feel the im-
portance of reflective journals in advancing their learning if teachers and students are
consistently using reflective journals to reflect on learning. If used consistently, this
reflective journal will greatly help students to develop their metacognitive awareness
[9], the metacognitive strategy [36]. Metacognitive awareness of students will increase
if writing a reflective journal becomes a weekly routine to achieve learning goals [10].
Journals that are collected as a routine every week can be given by teachers through
online media, such as blogs [37]. Providing journals online is more effective than tra-
ditional methods [38]. Online journals via blogs and emails can facilitate the expression
of their thoughts, learn and share knowledge with each other, and increase their under-
standing of the concepts they learn [38].

The students of metacognition growth will be seen and recorded in reflective jour-
nals. They will gradually form an awareness of cognition, tasks, and themselves. They
also monitor the cognitive process through the process of evaluating the progress of
learning outcomes. If this process is carried out consistently it will form habits in learn-
ing, which is to control and control the learning process itself. This is what is meant by
the metacognition process, starting from awareness, evaluation, and regulation.

Metacognitive awareness shows the process of using reflective thinking to develop
awareness about himself, his tasks, and his own knowledge strategies in a particular
context. This metacognitive awareness has a great influence on self-control and the
achievement of goals, this is what is called metacognitive beliefs [39]. Metacognitive
beliefs will guide students to have self-efficacy on their own learning goals so that they
can develop positive expectations on their performance and reward hard work as the
key to their success [40]. Students who have metacognitive beliefs will be able to
control their own learning and will become independent learners.

Assessment and monitoring of metacognition is a reflection of actions in the form of
task assessment activities, assessment of understanding, and assessment of the
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development of the learning process. Reflection on actions also means awareness and
willingness to reflect on the learning process [24]. Assessment and monitoring of met-
acognition can be divided into four types, namely: monitoring task difficulties and ease
of learning assessment, monitoring understanding and assessment of learning, monitor-
ing feeling of knowing, and monitoring the progress of learning outcomes [23].
Assessment of the progress of learning outcomes, for example in writing, can be done
by students by assessing according to established criteria or comparing their own
writing with the writings of others through the focus group discussion. During this
process, the teacher can encourage students to reflect on how to carry out language
assignments by finding alternatives for less effective strategies as a form of evaluation
of the strategies used, the teacher not only provides comments on the accuracy of
writing but also on the strategies used by students. The things that are done by the
teacher can help students have the confidence to learn languages [41] [42]. When
students reflect on their learning strategies, they become better prepared to make
conscious decisions about what they can do to improve their learning [43].

Self-regulation and control is a reflection in action in the form of efforts to control
and control the learning process to achieve meaningful learning outcomes. Self-regula-
tion and control are divided into four types, namely: planning activities; setting goals
for learning; use time; and performance, strategy selection and decision making efforts
about the strategy used for a task or when to change the strategy when performing a
task, allocation of control of resources and regulation of the use of time; effort; learning
steps and efforts, and control and regulation of motivation; emotion; and the environ-
ment [23]. Self-regulation and control are also closely related to the provision of control
in the form of certain metacognitive strategies to students. Self-regulation and control
are carried out through collaborative processes by conditioning internal and external
factors and are assessed continuously. Learners can engage in learning by asking for
help from others reciprocally to improve the learning experience and realize the desired
results [24].

All metacognition activities ranging from awareness, evaluation, and regulation will
be recorded in the student's reflective journal. So that the use of reflective journals in
the writing process can be carried out effectively, the teacher's role is very necessary.
The teacher's role is to provide feedback on journals written by students so that they
find their own weaknesses and strengths and challenge their writing techniques [6]. The
teacher must also be able to convince students that journal writing is a useful tool for
learning about teaching and for demonstrating its effectiveness as a way to structure
future actions and assess their own learning [21]. Teachers who are accustomed to giv-
ing feedback on the results of students 'reflections will have an influence on improving
students' motivation, process, and performance [44].

In order for students to be able to convey everything that was thought during the
reflection process, the teacher must be able to distinguish between formal assessments
and reflection evaluations, both of which are two different things [1]. To get grades,
students will give and display their best work. They will tend to demonstrate what they
know and disguise what they don't know. In contrast to reflection, students are required
to express their doubts, express their lack of understanding, and focus on things they do
not know. Assessment sometimes inhibits students to convey what they think because
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he will continue to think who will read the journal [45]. To address this, the teacher
must be able to judge the journal without being judgmental. He must respect the writing,
maintain the confidentiality of the writing, and try to understand, involve, and express
honest and innovative responses [46]. Teachers need to respect students' writing
because the reality of writing in perfect language is the greatest fear of beginner writers
and proficient writers from time to time [47].

In an effort to analyze the reflection process, there are three main components that
need to be the attention of teachers and students, namely goals driven by the ego,
restructuring abilities, and transformation perspectives [48]. In this effort, as the party
who will respond to the students 'journals, the teacher must build responsive
relationships with students by emphasizing and motivating journal writing, helping
students see more in writing what they have missed or ignored, and entering into
students' conversations by investigating, expanding, and connecting [46]. Thus,
reflective journals will be able to function as a means of communication between
teachers and students and promote a narrative approach to research and teaching.
Reflection journals in this context, not only document learning but also enhance and
stimulate learning [49].

5 Conclusion

Writing reflective journals becomes a reflection technique in the learning process
that provides a variety of benefits for students. Through reflective journals, students
can enhance their learning experience. Students can reflect on everything done during
the process. Reflective journals can play a role in growing student metacognition in
writing. By integrating the metacognition process into the reflective journal guide, it
indirectly helps students to grow and awakens their metacognition during the comple-
tion of the task. The metacognition process consisting of awareness, evaluation, and
regulation will be seen during the writing process because all three aspects are presented
in the form of self-questioning. The awareness process will occur when students are
dealing with assignments. He began to think about knowledge and task completion ef-
forts. The evaluation process will be seen when students begin to critically consider the
knowledge they have and the quality of the results obtained. The regulation process is
seen when students rethink planning, goals, and strategies that can be used. The regu-
lation process is the highest process that forms the habits in learners to always plan, set
goals, and implement certain strategies in completing tasks. Students who are able to
go through these three processes in the process of completing the task can be said that
they have been able to realize and utilize their metacognition well. They will grow into
independent learners. The intended independent learners are students who are able to
complete their own tasks with or without help from others, are able to realize the bene-
fits of the strategies used, are able to assess their own understanding when receiving or
using various information received in an effort to complete a task, and have the habit
to plan, set goals, and implement certain strategies in completing tasks.
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9 APPENDIX 1

9.1 Reflective journal guidelines in writing
Instruction

Explain the method or strategy you used in writing the explanatory text by selecting
one or more statements that fit your experience!

You can provide other explanations according to your experience before, during, and
after writing explanatory text if it has not been listed in the choice of a statement given!
Give further explanation or a more detailed example of your experience in writing ex-
planatory texts, if you choose alternative answers that are starred (*)

Answer each question honestly because this journal serves to monitor your level of
success in writing explanatory texts!

9.2  List of reflective journal questions
1. I realize the goal that | want to achieve in writing explanatory texts, because:

a) Through this topic, | can explain the knowledge and experience | have to the reader.
* (*explain more about what knowledge and experience you have on the topic!)

b) Through this topic, | can provide an explanation of a phenomenon so that the reader
has a certain view of the phenomenon that | describe. * (*explain more about what
kind of views you expect from readers after reading your writing!)

c) Through this topic, | can explain various problems that I often find in my daily en-
vironment. * (*mention examples of problems you encounter in your daily environ-
ment according to the topic!)

d) I have almost the same experience as the topic | chose. * (*describe what experience
you have on the topic!)

2. I'm aware of the topic that | will write in the form of explanatory text, because:

a) | often read information about problems that fit the topic in online media, especially
online media. *(*Mention examples of what information you read about the topic on
social medial)

b) I have an interest in a topic because | have almost the same experience with that
topic. * (*Mention what experience you have on the topic!)

c) | once read an article about that topic. * (*Explain the contents of that article!)

d) For me, the topic | chose is part of a social phenomenon that has become part of
people’s lives today. * (*Explain why this is so!)

3. | realize the needs of the audience in writing this topic in the form of explanatory
text. Therefore:

a) | write this topic for anyone because indeed problems like this are often encountered
in my daily environment. * (*Mention an example of the problem!)
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b) I wrote this topic for myself so that | could avoid despicable behavior.

c) | write this topic for teenagers who are accustomed to using social media and always
a reason not to have enough time to study.

d) I wrote this topic for my friends because they have similar characteristics to this
topic. * (*Mention an example of what kind of character you mean!)

4. I'm aware of the scope that | will write, because:

a) | have identified the problems that I will write on the topic, for example: what is the
problem, who is experiencing the problem, what are the examples, when it must be
resolved, what makes it a problem, why should it be solved, and why it is the best
solution to solve the problem.* (*Mention what problems you have identified to an-
swer the question briefly!)

b) I have conducted observations, surveys, and interviews to find data and facts as writ-
ten material. * (*Mention when, where and what you observed, what you surveyed,
who you interviewed and what your interview contained!)

¢) | have formulated a topic and recognized the reasons for choosing a topic by paying
attention to the target/reader. * (*Mention state the reason for choosing the topic you
are referring to!)

d) I collect written material from various sources, both books, journals, and expert opin-
ions to support the information | explain. * (*Mention examples of each material
that you collect, discuss what materials you find it!)

5. I'm aware of the genre of the text | will write, especially the explanatory text genre,
i.e:

a) | know that the presentation of the title in the explanatory text is usually in the form
of a question sentence. * (*Mention the example in the text of the explanation text
you wrote and why!)

b) I know that the general statement in the introduction to the explanatory text must
contain the presentation of the problem as an initial description for the reader about
the topic.* (*Mention the example in the text of the explanatory text you are writing
and the way you are doing to present the introduction to the explanatory text!)

c¢) | know that the information presented in the body part or the contents of the explan-
atory text is in the form of an explanation of why and how the problem being dis-
cussed, can be in the form of similarities and differences in a matter, it can also be
an effort to solve a problem in a matter.* (*Mention the example in writing the ex-
planatory text that you wrote and what you did to present the contents of the explan-
atory text!)

d) I know that the conclusions in the concluding section of the explanatory text can be
in the form of predictions or a combination of information that has been selected or
combined as indicated in the contents of the text.* (*Mention the example in the text
of the explanatory text you are writing and how you do it to present the conclusions
of the explanatory text!)

6. I'm aware of the linguistic structure that | need to pay attention to in writing explan-
atory texts, for example:
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a) | know about how to use technical terms according to specific fields of study in ex-
planatory text writing. * (*Mention examples of technical terms that you use in your
explanatory text and why you chose those terms!)

b) I know the markers of causality to connect some information in the explanatory text.
* (*Mention the markers of causality that you use along with examples in your ex-
planatory writing, and why you chose the linguistic marker?)

c) | know the time sequence relation markers in the explanatory text. * (*Mention the
time sequence relation markers you used along with examples in your explanatory
texts, and why you chose the linguistic marker!)

d) I know the markers of comparative and conflicting relationships to explain the sim-
ilarities and differences of things in explanatory texts. * (*Mention the markers of
the comparison and conflict that you are using along with examples in your explan-
atory writing, and why you chose the linguistic marker!)

7. | realize the process of writing explanatory texts, that is by way of .

a) | plan my writing well. * (*Explain the things you did when you planned the writing
and why you chose it that way!)

b) I'm revising the explanatory text that I have written to check the completeness and
adequacy of the information | present. * (*Explain what you are doing in revising
the explanatory text!)

c) | developed the idea according to the information I got while planning the writing. *
(*Explain the things you did while developing the idea and why you chose it that
way!)

d) I formulated the title according to the topic | wrote in the explanatory text.* (*Ex-
plain why you chose that title!)

8. | realized the way | had done while planning the explanatory text writing, that is by
way of:

a) | read the writing material on the topic, study every idea, underline every important
idea, and copy the parts of the writing. * (*Mention what writing material you are
reading!)

b) I made the writing framework in the form of mind mapping to help me develop my
ideas according to the topic. * (*Explain the things you did in making mind mapping
and what sources you used to make the mind mapping!)

c) | observe, summarize, take notes, and formulate questions according to the topic |
will write. * (*Mention what you observe, what you summarize, record, and ques-
tions that you formulate about the topic!)

d) I set my goals for writing this topic and whose goals it is, then estimate enough time
and resources to finish writing. * (*Mention your goals and objectives and how much
time you need to complete your explanatory text!)

9. | realized the way that | did while producing the text, especially in choosing the
vocabulary that I used, that is by way of:
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a) | record and list the vocabulary that | know about the topic and find out what vocab-
ulary I need to develop the topic. * (*Mention examples of vocabulary that you know
and find and then develop in your explanatory text!)

b) I write whatever vocabulary | think of when writing topics and add less vocabulary
by reading written material. * (*Explain the example of the vocabulary that you de-
veloped in your explanatory text!)

c) | know the vocabulary of various word classes because | am diligent in reading so
that I easily develop ideas according to the vocabulary that | have. * (*Mention ex-
amples of vocabulary from various classes of words that you know!)

d) I choose the vocabulary that fits the topic, then I describe it in the form of a semantic
network map. The vocabulary that | described was connected to a semantic network
map. * (*Describe the shape of the semantic network map and how you get intercon-
nected vocabulary for you to present in the semantic network map!)

10. I realize the way that | do while producing text, especially in arranging sentences
according to their structure and function so that the sentences and sentence patterns
that | present are more varied. The way | do that is:

a) | always pay attention to the syntactic structure in writing, at least my sentences are
patterned S, P. For me simple sentences can also be complex sentences if I use con-
junctions between sentences. * (*Mention the example in the explanatory text that
you write!)

b) I choose the vocabulary of certain word classes according to their function in the
sentence, for example, the subject of the noun word class and the predicate of the
verb word class and then | arrange them according to their function in the sentence
so that they form sentences with varying patterns and shapes.* (*Mention the exam-
ple of the sentence structuring in your explanatory text and how many patterns or
variations of the sentence you present in the explanatory text!)

c¢) I wrote down everything | thought about the topic. After is complete, | double-check
the accuracy of my writing in terms of syntactic rules. * (*Mention an example in
your explanatory text!)

d) I studied syntactic rules first because | lacked mastery of syntactic subjects which
resulted in my writing being ineffective.* (*Mention an example in your explanatory
text, then explain how you did this to make the explanatory text you write more ef-
fective and communicative!)

11. I'm aware of the way | have done while producing text, especially in the selection of
lexical and grammatical cohesion in connecting each part of the sentence to a coher-
ent paragraph, that is by way of:

a) | chose appropriate conjunction to connect simple sentences to complex sentences
or to connect single sentences into compound sentences. * (*Mention examples of
using conjunctions in the explanatory text you write!)

b) I chose certain linguistic relationship markers, for example, time or sequence rela-
tionships to link information that contains a specific stage or chronology of time. *
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(*Mention examples of the use of time or sequence relationships in the explanatory
text you write!)

c) | chose a marker of cause-effect relationships because the explanatory text discusses
the attempt to solve a problem and must be able to answer the question of why and
why a problem occurs and how to solve the problem.* (*Mention examples of the
use of such relationship markers in the explanatory text that you write!)

d) I chose a marker of comparative and conflicting relations because of the explanatory
text | wrote contains strengths and weaknesses about something. * (*Mention an
example in the explanatory text you wrote!)

12. | realized the way that | had done while developing ideas in the form of explanatory
texts, that is by way of:

a) | choose the appropriate vocabulary, arrange it according to its function in the sen-
tence, and arrange each idea using the appropriate conjunctions. * (*Mention one
example from the text section of your explanatory text and why you are using it!)

b) | compare various interrelated issues, classify them, sort them, and present them ap-
propriately in the form of a coherent set of paragraphs. * (*Mention one example
from the text section of your explanatory text and why you are using it!)

c) I relate each item of information I get about the topic, such as research results, expert
opinions, or important quotes and add them to my writing. * (*Mention one example
from the text section of your explanatory text and why you use it!)

d) I pay attention to every component in my writing, identify the relationship between
sentences, pay attention to the relationship between the main idea and explanatory
ideas and try not to do errors in writing.* (*Mention one example of each from the
text section of your explanatory text and why you are using this method!)

13. I realize the way that | do to connect ideas in writing explanatory texts, that is by
way of:

a) | write with attention to the relationship between the main idea and the explanatory
idea. Every paragraph I write consists of a main idea and some explanatory ideas. *
(*Mention one example from the text section of your explanatory text and why you
are using it!)

b) I use a causal relationship marker to connect ideas in the form of reasons and evi-
dence to support the information I write, for example from research results, expert
opinions, or important quotes.* (*Mention one example from the text section of your
explanatory text and why you are using this method!)

c) | use conjunctions to connect every idea in my writing. * (*Mention one example
from the text section of your explanatory text and why you use it!)

d) I link ideas by extracting some expert opinions and research results supported by the
use of linguistic relationship markers according to the information | present. *
(*Mention one example from the text section of your explanatory text and why you
are using it!)

14. | realized the way that | did to add detail to my writing, that is by way of:
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a) | associate one information with another using a causal marker or using an analogy
or parable. * (*Mention one example from the text section of your explanatory text
and why you are using it!)

b) I compare some information that fits the topic and classify ideas that fit the topic,
then add it to the text. * (*Mention one example from the text section of your explan-
atory text and why you are using it!)

c) | add factual information to clarify the topic | wrote using a place marker, time, or
expert opinion. * (*Mention one example from the text section of your explanatory
text and why you are using it!)

d) I sort every item of information | get and present it coherently in my writing. *
(*Mention one example from the text section of your explanatory text and why you
are using it!)

15. I realized the way | did while revising the text, that is by way of:

a) | identify every concept that I present in the text and examine the relationship of each
part, whether it has been coherent or not. If mistakes are still found, then I correct it.
* (*Mention the example of the text portion of your explanatory text that you cor-
rected and why that part was repaired!)

b) I checked the completeness and accuracy of the structure of the text and the rules-
language of the text. If I find an error, | correct it. * (*Mention the example of the
text section of your explanatory text that you corrected and why that part was re-
paired!)

c) | examine each paragraph, whether it has several explanatory ideas to support the
main idea. If an error is found, | will correct it right away. * (*Mention the example
of the text section of your explanatory text that you corrected and why that part was
repaired!)

d) I check the proper use of conjunctions, for example, markers of cause-effect rela-
tionships to link any information; use of technical languages in accordance with cer-
tain fields of science; or markers of comparative or conflicting relationships if | ex-
plain the similarities or differences of things.* (*Mention an example of the text por-
tion of your explanatory text that you corrected and why that part you repaired!)

16. | considered critically about the task of writing explanatory texts, because:

a) The topic | wrote is very interesting and useful to me. * (*Mention the benefits of the
topic you choose for you!)

b) I like writing and | don't want to make mistakes in writing.

¢) This topic is in accordance with the issues that are currently being discussed in soci-
ety. * (*Mention an example!)

d) | feel that by writing | can express all my thoughts about various phenomena. *
(*Mention examples of that phenomena!)

17. | determine the best skills and strategies that | can use in writing explanatory texts,
for example:
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a) Before | write, | plan my writing, look for and read written material and develop it
into written ideas. * (*Mention one of the examples from the text section of your
explanatory text and why you call it your best writing strategy!)

b) I made a mind map to map out every concept | would develop into writing. * (*Ex-
plain why you call it your best writing strategy!)

c) | read a lot. Without reading | will not be able to write because for me good writing
comes from the amount of knowledge gained through reading. * (*Mention one ex-
ample from the text section of your explanatory text and why you call it your best
writing strategy!)

d) I'm used to writing whatever | think and feel because for me writing has become a
part of my life. * (*Explain why this is so!)

18. I determine the type of scaffolding that can help me in completing the task of writing
explanatory text, for example:

a) | have discussions with peers and anyone in my daily environment to help me get
the information | need. * (*Explain why you chose this way!)

b) I read a lot of books or watch videos about specific cases to help me find ideas in
writing. * (*Mention the book you read and sample video case, explain the idea as
to what you find from both of them!)

c) I need examples of writing, for example, explanatory texts in order to understand the
text and | can practice writing these types of texts. * (*Mention examples of explan-
atory texts that you have ever read!)

d) I conduct investigations in the daily environment to add to my writing material. *
(*Explain the investigation as to what you did and why carry out the investigation!)

19. I can identify when and why | use certain writing processes to produce explanatory
texts, because:

a) | have many ways and strategies that | can use in writing. * (*Explain the method
and strategy that you use in writing explanatory text!)

b) I have certain habits from my childhood that can influence the strategies | use in
writing. * (*Explain what habits you mean!)

c) | must use the right strategy in writing so that the writing | produce is more commu-
nicative and meets the criteria of the text. * (*Explain what strategy it is!)

d) I have good critical thinking and problem-solving skills. * (*Explain one piece of
evidence that shows that you are a creative thinker and a good problem solver of the
explanatory text that you write!)

20. 1 always modify my learning environment in writing explanatory texts, because:

a) | feel that a comfortable environment is an important key in writing. * (*Explain
what kind of environment you mean!)

b) I cannot learn if the environment that | meet does not vary. * (*Mention examples of
that varied environments!)

c) I'm an introvert and need peace and comfort to study, especially writing.
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d) I like new things and a new atmosphere for learning. * (*Mention examples of those
new things and new atmosphere!)

21. 1 know the nature of the task of writing this explanatory text according to the
knowledge and experience | have. Therefore:

a) | find it easy to complete this task. * (*Mention what kind of convenience you mean!)

b) I need to share that knowledge and experience with peers in the way | discuss it with
them in order to complete this task. * (*Mention what is your knowledge and expe-
rience!)

c) | don't need a long time to complete this task. * (*Mention how long you need to
write explanatory text!)

d) I need to find the resources I need to further enrich the knowledge and experience |
have. * (*Mention examples of sources that can enrich your knowledge and experi-
encel)

22. |1 connect the knowledge and experience | have in accordance with the task of writing
explanatory texts, that is by way of:

a) | recall the things that | have experienced and encountered and write them down
supported by reason and evidence that make sense. * (*Mention the things you re-
member about the topic!)

b) I connect the knowledge and experience | have with the topic and add to it with more
recent information. * (*Mention an example from the text section of your explana-
tion!)

c) | use that knowledge and experience as my strength in writing. * (*Mention what
kind of knowledge and experience you mean!)

d) I wrote down all of that knowledge and experience and adapted it to the topic of the
writing. * (*Mention one example from the part of your writing!)

23. My weakness in writing explanatory texts is:

a) | find it very difficult to concentrate on writing and often experience obstacles in
writing, both internal and external obstacles. * (*Mention the obstacles and why they
are obstacles to your writing!)

b) I have difficulty presenting effective writing. | tend to write the language | speak so
that the sentence | produce is ineffective. * (*Mention an example of writing your
explanatory text!)

c) | am not a good thinker so the writing | produce is too ordinary and has no appeal. *
(*Mention an example in your writing and what you do to make your writing more
communicative according to the explanatory text criteria!)

d) I tend to be unaware of the factors that can help and hinder my writing. (*Explain
the impact of this on your writing!)

24. My strengths in writing explanatory texts is:

a) | have critical thinking skills so that | find it easy to connect every idea in writing. *
(*Mention an example from the text section of your explanatory text!)
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b) I have such a high level of accuracy that no errors were found in my writing in terms
of both the structure and the language norms of the text. * (*Mention an example
from the text section of your explanatory text!)

c) I'm very skilled at solving problems so the explanatory text that | write is predictive
of the results of the problem-solving effort according to the topic. * (*Mention an
example from the text section of your explanatory text!)

d) I know several factors that can help me improve my thinking in writing and the things
that can motivate me to write. * (*Mention what factors are and why!)

25. 1 understand how difficult the task of writing explanatory texts. Therefore:

a) | often understand examples of explanatory texts and often practice writing. *
(*Mention examples of that texts!)

b) I read a lot to add knowledge and ideas in writing. * (*Mention what you read to
increase knowledge in writing!)

c) | often ask questions and discuss with peers. * (*Mention what things you ask and
discuss!)

d) I often read books on writing tips and make a list of my difficulties in writing and
try to improve them. * (*Mention the book you read and the impact of the assessment
you made on your writing!)

26. | understand every aspect of the judgment that must be considered while writing
explanatory texts. Therefore:

a) | must be able to produce an explanatory text with the correct structure and rules of
language.

b) I'm constantly aware of every effort | make in writing. * (*Mention the efforts you
made!)

c) | must be able to present an introductory part that can attract the attention of the
reader, a series of information using a causal relationship marker, and a concluding
section that shows conclusions from the information that I present.

d) I need to write correctly and monitor the progress of my writing using the assessment
rubrics provided so that my writing matches the explanatory text criteria. * (*Explain
how your writing has progressed after being assessed using that rubric!)

27. 1 always monitor my understanding while writing explanatory texts, that is by way
of:

a) | pay attention to the structural accuracy and linguistic rules of the text.

b) I'm revising the text | have written. * (*Mention which part revising!)

c) | read my writing over and over again and make revisions if mistakes are still found.

d) I ask the help of peers to read my writing. * (*Mention your friend's response and
what advice is given in connection with your writing!)

28. | made an assessment of the explanatory text that | wrote, that is by way of:

a) | do my own assessment according to the assessment rubric. * (*Explain how your
assessment results!)
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b) I and peers give each other assessments and provide input to improve writing. *
(*Mention your response in connection with your writing!)

c) | ask the help of peers to check my writing. * (*Mention your friend's response to
your writing!)

d) 1 do my own assessment using the assessment rubric that | developed myself. * (*Ex-
plain how your results will be!)

29. I monitor a level of awareness of knowledge and experience that is difficult to re-
member in connection with the task of writing explanatory texts, that is by way of:

a) I'm constantly aware of every effort | make during the writing process. * (*Explain
what effort you consciously did!)

b) I continued to monitor my feelings during the writing process. * (*Explain how you
felt while working on the task of writing explanatory texts!)

c¢) I'm aware of the level of my thinking while completing writing assignments. * (*Ex-
plain how your level of thinking is in completing writing explanatory text assign-
ments!)

d) I monitor every process that | do while writing. * (*Explain how you monitor the
process that you do when writing explanatory text!)

30. I make and check the progress of writing explanatory text according to the evaluation
criteria of writing explanatory text, that is by way of:

a) | consciously assessed my understanding during the writing process. * (*Mention
examples of what you understood during the writing process!)

b) I keep trying to approach and do the writing assignments. * (*Mention what kind of
effort you mean!)

c¢) | heeded the advice of peers to improve my writing. * (*Mention what advice your
friend gave!)

d) I'm assessing and revising my writing to fit the criteria. * (*Mention which part of
your writing you are revising!)

31. I have a habit of planning assignments and the purpose of writing assignments as a
form of controlling my learning process, that is by way of:

a) | set and write according to the goals | want to achieve in writing. * (*Mention the
goals you want to achieve from writing this topic!)

b) I implemented a specific strategy to improve my understanding of writing. * (*Ex-
plain the specific strategy!)

c) | modified the strategy | used according to the demands of the writing assignment. *
(*Explain the results of the modification of your strategy!)

d) I discuss with peers if | have problems writing. * (*Mention what you discussed and
what kind of help you expect from peers!)

32. I have a habit of using time effectively to gather writing material, because:

a) | feel good planning especially collecting written material is the key to writing.
b) I need to read before writing. * (*Mention what you read!)
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c) | feel adequate material helps in presenting quality ideas. * (*Mention examples of
quality material that you use as the source of your writing!)
d) I cannot write if my writing material is slight.

33. | have a habit to always show the best performance in writing, that is by way of:

a) | do write assignments in accordance with the criteria of the text, both the structure
and the rules of text language.

b) I do my work on time and avoid cheating.

c) I choose, use, and change strategies that can help me complete writing assignments.
* (*Mention the strategy you choose and use to complete writing assignments!)

d) I spend most of my time completing writing assignments.

34. | have a habit of choosing, using, and replacing the strategies | use according to my
writing assignments because:

a) | used a strategy that has been successful before in writing. * (*Mention the strategy
you mean!)

b) I tend to use a different strategy every time | write. * (*Mention the strategy you
mean!)

c¢) I'm the type of person who will modify various types of strategies depending on the
needs of the writing task. * (*Explain the results of the modification of the strategy
you used!)

d) I'm a creative person and not easily satisfied with one strategy. * (*Mention a proof
that shows that you are creative!)

35. | have a habit of knowing when and why to change strategies in completing writing
tasks because:

a) | realize the level of difficulty of the task and the strategies used to complete the task
are not the same. * (*Mention the difficulty level of the writing assignment!)

b) I need to use the right strategy to increase my understanding of writing. * (*Mention
the strategy as to what you mean!)

c) | will not use the same strategy if it does not help me in completing the task.

d) I realize my weaknesses in writing and the strategies | use are those that can cover
my weaknesses in writing. * (*Mention your weaknesses in writing and what strat-
egies can cover your weaknesses!)

36. | have a habit of using effective time and effort in completing writing assignments,
for example:

a) | write down everything | know. * (*Mention an example!)

b) I set the time so that | can present each piece of writing well.

c) I made a list of achievements for writing purposes. * (*Mention the list your achieve-
ments in writing!)

d) I made a list and deadline for writing assignments. * (*Mention the list and the dead-
line you mean!)
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37. I have a habit of doing a series of steps in writing effectively, for example:

a) | use a strategy that fits my writing assignment. * (*Mention what strategy you used!)

b) I write down what I know according to my knowledge and experience. * (*Mention
the example!)

c) | plan, develop ideas, and evaluate my writing.

d) I conceive the topic and develop it into writing.

38. I have a habit of keep motivation in completing writing assignments, that is by way
of:

a) | avoid things that damage my concentration. * (*Mention the example!)

b) I'm looking for an atmosphere that can increase my concentration to write. * (*Men-
tion the example!)

c) | always discuss with peers and continue to do writing exercises and give each other
suggestions for improving writing. * (*Mention what you discussed!)

d) I visit my favorite places to keep my feelings and thoughts. * (*Mention the place
you mean!)

39. | have a habit of keep emotions, thoughts, and feelings while completing writing
assignments, that is by way of:

a) | control excessive anxiety in writing. * (*Mention how you control your anxiety
levell)

b) I avoid things that can make me worry. * (*Mention how the way you did!)

c) | control situations and conditions that are comfortable for writing. * (*Mention how
you did to control situations and conditions!)

d) I'm looking for a comfortable place to protect my emotions, thoughts, and feelings
while writing. * (*Mention examples of such a comfortable place!)

40. | have a habit of paying attention to the environment that can help and support the
convenience of completing writing assignments, that is by way of:

a) I'm modifying my learning environment. * (*Mention the results of the learning en-
vironment modification!)

b) I changed the learning environment indoors by trying outdoors, for example in the
park.

c) I and my friends are changing the class atmosphere. (*Mention the way did you do
to change the atmosphere of the class!)

d) I chose accessories and posters that can increase motivation to write. * (*Mention
examples of accessories and posters what you mean!)
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