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Abstract—This paper explores the quality and effect of Situational English
Teaching (SET). The subjects are a few non-English majors from five colleges
in a Chinese province. Taking college English course for example, a question-
naire survey was carried out to investigate the application state of SET in col-
lege English teaching. The survey shows that most college students are poor in
English, and the traditional teaching mode cannot effectively improve students’
English level. Hence, it is feasible to apply SET in college English class. Based
on the survey results, a new English teaching mode was designed based on
SET, and its application effect was investigated empirically. The empirical
analysis shows that the SET-based new mode can boost students’ learning in-
terest and comprehensive use of English, and significantly improve the quality
of English teaching. The research results enrich the evidence of SET, and pro-
mote the application of SET in college English class.
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1 Introduction

The reform of higher education is being pushed forward constantly in recent year
in China, taking students as the center of higher education, cultivating students’ sense,
interest, and confidence of English language, and promoting students’ comprehensive
English language skills have become key issues in the teaching reform of English
major and the inevitable development trend in the future [1]. However, most teachers
are already accustomed to the traditional teaching mode and experience, in traditional
textbooks, the content is too theoretical and dull, and the traditional classrooms
couldn’t provide a good English language environment for students, as a result, stu-
dents can hardly see achievement in English learning, after a while, they gradually
lose interest in English learning [2].

English major is a language application discipline, during English teaching, vocab-
ularies, grammar, and sentence structures appear in the form of scenes [3]. SET is a
teaching method derived from situational teaching, its advantage lies in the use of
various teaching resources to create and restore real language scenes that are con-
sistent with the teaching content, it enables students to merge into the scenes and have
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immediate experience, turns the dull and tedious English words and sentences into
surrounding scenes, and allows students to learning knowledge from specific situa-
tions. Situational teaching can trigger students’ interest in learning, deepen their cog-
nition and understanding of English knowledge, enhance their comprehensive lan-
guage use ability, and ultimately achieve the goal of English teaching and improve the
quality of English class [4]. Foreign countries started earlier in the research of situa-
tional teaching, a representative one is the United Kingdom, British scholar Hornby
emphasized the authenticity of the scenes in situational teaching and the rationality of
this teaching method in his study [5]. Germany and Japan mainly apply situational
teaching to mother tongue language teaching, but not all scholars hold a supportive
attitude towards SET [6]. In China, drawing on the foreign experience, situational
teaching has been extended to a certain extent by scholars based on the actual condi-
tions in the country [7]. Chinese scholars have extended the application scope of situ-
ational teaching from basic education to all stages in higher education, and now situa-
tional teaching has been widely applied in many disciplines [8]. Moreover, Chinese
scholars’ research on situational teaching involves many aspects such as the concept,
advantages, scene creation methods, and multimedia-assisted situational teaching, etc.
[9], however, there’re also a few problems with situational teaching in China, such as
the created scenes are not real and not continuous enough [10, 11].

Based on the results of SET-related research, this paper attempts to construct a new
English teaching mode based on SET, and explore its effect and quality, in the hopes
of promoting the wide application of SET in college English teaching.

2 SET in current college English teaching

2.1  Subjects and methodology

Subjects are several non-English major teachers and students from 5 colleges in a
Chinese province. Based on foreign and domestic research results concerning SET,
this study designed two questionnaires to investigate the application of SET in current
college English teaching, the questionnaires were divided into two parts: one for
teachers, and one for students [12]. During the survey, 25 teacher questionnaires and
237 student questionnaires were distributed; wherein all returned teacher question-
naires were valid, and 228 returned student questionnaires were valid, the effective
rates were 100% and 96.2%, respectively. Figure 1 is a statistics of teacher titles.
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Fig. 1. Statistics of teacher titles

2.2 Statistics and analysis

Student questionnaire. College graduates should acquire good listening, speaking,
reading, writing, and translation skills in English, so as to have a strong competitive
advantage in employment. Figure 2 shows the survey results of the English proficien-
cy of students evaluated by themselves, as can be seen from the figure, most of the
students do not think highly of their English level, further investigation showed that
there’re two reasons for it, one is that the students’ English test scores are relatively
low, so they generally think their English proficiency is not good; the other reason is
that during the teaching process, students are the audience in most cases, and they
have not really exercised their English. Therefore, most students believe that their
ability to use English in practice is poor.

60

50 4 i -

Proportion%
[e] %) =
= = =
1 1 1

=y
=
1

O
Verygood Good General Poor Mot sure

Fig. 2. Statistics of students' English proficiency
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Figure 3 shows the statistics on whether students think the teaching methods
adopted by teachers are helpful for improving their comprehensive English ability.
According to the figure, 31.6% of the students think that the teaching methods adopt-
ed by teachers are not very helpful or not helpful at all for improving their compre-
hensive English ability, these students think the teachers have only taught the basic
language knowledge such as grammar and vocabulary, and there’s no comprehensive
application content in the class; however, 42.6% of the students consider the teaching
methods to be helpful or very helpful, they believe the methods are conductive to
consolidating the basic knowledge, which is the prerequisite for improving the com-
prehensive English ability.
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Fig. 3. Statistics on whether students think the teaching methods adopted by teachers are help-
ful for improving their comprehensive English ability

Table 1 shows the survey results of students’ understanding and acceptance of
SET, as can be read from the table, most students do not know much about SET, indi-
cating that they seldom get in tough with SET, their cognition of SET only comes
from its literal meaning. When students were asked about whether they are willing to
try SET in their English learning, more than 50% of them said they would love to try,
and only 13.6% of them expressed disagree and strongly disagree with the statement.
Further interview revealed that students with a negative attitude generally have a poor
English ability, they don’t have any interest in English learning, therefore no matter
which teaching method has been adopted, there’s not much impact on their English
learning.
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Table 1. Students' understanding and acceptance of English teaching methods

Question
Options You understand what is SET | You are willing to try SET for English learning
Strongly Agree 4.8% 14.0%
Agree 18.9% 42.1%
General 36.0% 30.3%
Disagree 29.8% 10.1%
Strongly disagree 10.5% 3.5%

Teacher questionnaire. Figure 4 shows the survey results of teachers’ understanding
of SET, actually, most of them are familiar with it.
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Fig. 4. Teachers’ understanding of SET

Figure 5 gives the statistics on the teaching methods adopted by teachers during
English teaching. Most teachers still apply the lecturing method in English teaching,
further interview suggested that the teachers think the lecturing method is helpful for
completing their teaching plans and teaching goals; although other teaching methods
can improve students’ learning ability and comprehensive English ability, due to
limitations such as the exam-orientated education mode and the class hours, these
methods are only used occasionally. As for the application of SET, the surveyed
teachers said that they generally use multimedia such as images and videos to restore
the language scenes.
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Fig. 5. Teaching methods adopted by teachers in English teaching

Through questionnaire results we can see that, now the college students’ English
proficiency is generally at a low level; the traditional teaching mode adopted by
teachers only has an average effect on cultivating students’ English ability; teachers
have a good understanding of SET, and most students are willing to try SET in their
English learning, all these indicate that it’s of certain feasibility to apply SET in col-
lege English teaching.

3 Effect and quality of SET

3.1 Teaching mode design based on SET

The design. In English teaching, how to let students open their mouths and speak the
English language has always been a difficult and key point. In SET, teachers can
work with students and combine with the teaching content to decorate the classroom
as the teaching scenes. Then, through teamwork, role play and other teaching meth-
ods, students can blend with the scenes to complete the relevant teaching content.
Figure 6 shows the basic teaching mode based on SET [12].

Activities of teachers: in the SET-based mode, at first the teachers should analyze
and know about the students’ English levels, interests and hobbies, personality, and
other basic information, determine the teaching goals of each lesson according to
students’ actual conditions and the specific teaching content, and design teaching
scenes that fit the teaching content [13]. Of course, it’s not that SET is suitable for all
teaching content, so teachers need to adjust the teaching methods according to actual
situations; for teaching content that is applicable for SET, teachers should make ef-
forts to create teaching scenes that are related to students’ daily life and learning, so
as to trigger their interest in learning and connect English learning with their life [14].
After the scene creation is completed, teachers need to issue the learning tasks to
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students through network platforms such as WeChat group to facilitate them to pre-
pare for the learning tasks. Later when it comes to the classroom teaching, teachers
should also change the traditional lecturing mode, and give back the class to students
after a simple introduction, teachers only need to timely comment and summarize the
discussion of each learning group and their performance; then after the class is over,
teachers need to give a summary and reflection of the SET implementation situations
of this lesson, correct the existing problems in a timely manner, and constantly im-
prove the SET-based mode [15].
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Fig. 6. The basic teaching mode based on SET

Activities of students: in the SET-based English teaching mode, students are the
dominant party of the class, after receiving relevant learning tasks, they can adopt
leaning methods such as self-researching or group-study, and collect data before the
class via online searching or reading reference books based on the teaching tasks
assigned by teachers or the learning scenes created, the collected data include the
simple props required for scene creation by teachers or students, and the relevant
vocabulary, grammar, and sentence patterns used in the scenes. Later in the class,
students in each learning group restore the scenes according to the teaching content,
and give demonstrations, after that, the learning groups will evaluate their own works
and the performance of other learning groups, and learn from each other. After class,
students conduct self-summary and reflection based on the demonstrations presented
in the class, apply the knowledge they learnt in class to their real life, and improve
their comprehensive English ability [16].

The teaching process. Figure 7 gives the teaching process of SET [17]. With the
teaching of the unit course “Shopping” in college English as an example, here we give
an analysis on the teaching process of SET: after the course teacher determines the
teaching goals, the scenes in the textbooks are restored in the classroom, the room is
decorated simply to simulate a shopping mall, and the relevant learning tasks are
assigned; after receiving the learning tasks, each learning group first determines its
topic, for instance, the topic might be cloth shopping, or food shopping, then students
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in the learning group split up the works and cooperate with each other, some play
customers and some play sellers, they prepare simple props separately, collect shop-
ping-related sentence patterns and vocabularies. Later in the class, the course teacher
first introduces the new class using a simple introduction or multimedia materials,
then students in each learning group restore the scene of the task topic in the class-
room, divide works, exchange, discuss, practice the dialogue, and correct each other’s
mistakes in pronunciation or sentence pattern, during this process, teacher can give
some guidance whenever necessary [18]. Afterwards, each learning group demon-
strates its work, during this process, students can learn the pronunciation and sentence
pattern from other learning groups’ demonstrations, at the same time, they could cor-
rect their mistakes; through such group demonstration and competition, students’
English skills could be improved; they can master English knowledge in actual
scenes, and such forms are conductive to cultivating students’ team work spirit and
ability. By the end of group demonstration, students in each group conduct self-
evaluation and mutual-evaluation, and the course teacher summarizes and comments
on the demonstration works of each group, so as to deepen students’ understanding of
the knowledge, realize the internalization and sublimation of knowledge, and encour-
age students to practice after class [19].
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Fig. 7. Teaching process of SET

3.2  Empirical test on the effect and quality of SET

To verify the effectiveness of the SET-based teaching mode designed in this paper,
several sophomore students in two classes of a Chinese college were taken as subjects
to test the effect and quality of SET, there’re 45 students in each class, and the two
classes were taught by a same teacher, but respectively using the traditional teaching
mode and the SET-based teaching mode, the test lasted for one semester.
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Figure 8 shows the English exam scores of students in the experimental class and
the control class before the test. Figure 9 shows the English exam scores of students
in the two classes after the test. According to the figure, before the test, there’s not
much difference in the scores of the two classes, while after the test, compared with
the control class, the exam scores of the experimental class showed a great improve-
ment.
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Fig. 8. English exam scores of experimental class and control class before the test
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Fig. 9. English exam scores of experimental class and control class after the test
Figure 10 shows the survey results of students’ satisfaction with the teaching
methods and classroom atmosphere of English class before and after the test. As can

be seen from the figure, there’s no obvious change in the satisfaction of students in
the two classes with the teaching methods and classroom atmosphere of English class
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before and after the test, and the satisfaction degree was not high. Before the test,
there’s not much difference in the satisfaction with teaching methods and classroom
atmosphere of English class of students in the experimental class and in the control
class; after the test, the satisfaction degree of students in the experimental class had
improved significantly compared with that before the test and that of control class
students, the proportion of students who were not so satisfied and dissatisfied dropped
from 25.8% to 16.7%, and the proportion of students who were very satisfied and
satisfied increased from 26.8% to 44.7%, indicating that most students approved of
the SET mode.
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Fig. 10.Survey results of students’ satisfaction with current English teaching methods and
classroom atmosphere

Table 2 shows the attitude analysis of students in the experimental class towards
SET, most student believe SET can trigger their learning interest and they are motived
to participate in classroom teaching activities, the communication and exchange
between teachers and students have been greatly promoted, and SET can improve
their English proficiency.

Table 2. Students’ attitudes toward SET

Options

Strongly
Agree

Strongly
disagree

Question Agree |General|Disagree

SET can trigger learning interest and motivate you to

. > . L 6.67% |57.78%]26.67% | 6.67% 2.22%
actively participate in classroom activities

i}]i};t;an improve your comprehensive English 889%  |46.67%|33.33% | 11.11% 0%

SET can promote communication and exchange
between teachers and students

5% 24% 14% 2% 0%
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Figure 11 shows the survey results of teachers on whether they think the use of
SET had achieved good teaching effect, and most of them believe SET had achieved
better teaching effect.

Figure 12 shows the survey results of teachers on whether they think the use of
SET had improved students’ comprehensive English ability, and 68% of them believe
SET had significantly improved students’ comprehensive English ability or improved
it to a certain extent.
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Fig. 11.Survey results of teachers on whether they think the use of SET had achieved good
teaching effect
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Fig. 12.Survey results of teachers on whether they think the use of SET had improved students’
comprehensive English ability
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4 Conclusions

SET is more suitable for the actual learning requirements of English language, and
it better conforms to students’ cognition laws. This paper researched the effect and
quality of SET and obtained the following conclusions:

1. Survey on the application of SET in current college English teaching revealed that
college students’ English proficiency is generally at a low level; the traditional
teaching mode adopted by teachers only has an average effect on cultivating stu-
dents’ English ability, and it is feasible to apply SET in college English class.

2. This study designed a new English teaching mode based on SET, clarified the spe-
cific activities of teachers and students in teaching, and analyzed the specific teach-
ing process based on the proposed SET-based new mode.

3. This study empirically tested the effect and quality of SET and the research results
verified that SET can indeed trigger students’ learning interest, enhance their com-
prehensive English ability, and improve the teaching quality of English class.
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