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Abstract—As an important ability of students, autonomous learning refers 

to the completion of learning tasks in an independent, active, and conscious 

manner. Many colleges are working hard to cultivate the autonomous learning 

ability of their students. Taking Japanese majors as research objects, this paper 

carefully examines the current cultivation model for their autonomous learning 

ability, identifies the problems in the cultivation model, and proposes 

countermeasures for self-regulation and improvement from the perspectives of 

external environment and individuals. The results show that: autonomous 

learning is affected by such factors as self-efficacy, metacognition, goal setting, 

learning strategy, learning environment, and teachers; most college students 

spend 3-4h in autonomous learning daily; female students have a longer daily 

autonomous learning time than their male counterparts in any grade. The 

research results lay the basis for improving the autonomous learning ability of 

college students. 

Keywords—Autonomous learning, language learning, Japanese major, self-

efficacy, cultivation model 

1 Introduction 

As social advancement and economic development have put forward higher re-

quirements for college students, they have to have a good autonomous learning ability 

to meet such requirements [1]. Autonomous learning requires certain prerequisites, 

such as the students must have an appropriate learning motivation, and they need to 

master the learning strategies that suit themselves [2]. At present, college students are 

numerous in number and varying greatly in individual learning status, especially the 

learning status of language subjects; they differ in the ability of listening, speaking, 

reading and writing, which has posed great challenges for the teaching in colleges and 

universities; in addition, there are many problems with students’ learning habits, and 

students with a poor autonomous learning ability are often unable to complete the 

learning on time [3, 4]. Under current conditions, cultivating college students' auton-

omous learning ability is an important way to overcome individual differences, im-

prove learning efficiency, and perfect learning strategies [5]. 
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All language universities in China offer Japanese language courses. The Japanese 

language is a minor language, and its learning is quite different from English [6]. The 

Chinese colleges and universities began to set up the Japanese major since 1972, right 

after the normalization of China-Japan diplomatic relations, the set-up time of the 

Japanese major in each school is relatively close, and the teaching and research of 

Japanese major both lagged behind the discipline settings. Japanese majors need good 

Japanese language skills to complete business or communication works in the future. 

Now, the school teaching time in colleges and universities is not enough to make 

students proficient in another language, and in such case, autonomous learning be-

comes particularly important [7, 8]. Some scholars have proposed that autonomous 

learning can be divided into forethought phase, performance phase, and self-reflection 

phase, which are determined by the individual, environment and behavior, respective-

ly [9]. The cultivation model of colleges and universities is an important determinant 

for students’ autonomous learning, they need to have sufficient goals and self-

efficacy, and they need schools and teachers to provide an environment for them to 

complete the learning tasks [10]. Taking Japanese majors as the research objects, this 

paper attempts to explore a cultivation model for the autonomous learning of Japanese 

majors, discover problems in their autonomous learning, and provide targeted coun-

termeasures, in the hopes of providing a basis for the research on the improvement of 

college students’ autonomous learning ability. 

2 Cultivation Model of Japanese Major in China and its 

Development Status 

In China, currently there are over 100 colleges, universities or vocational colleges 

that have opened Japanese courses, and many of them have timely adjusted their cul-

tivation directions during constant exploration [11]. There are many Japanese-funded 

companies in China, and the increase in the trade and communications between China 

and Japan requires more Japanese professionals. More than 5,000 Japanese manufac-

turing companies have set up factories in China, and Japanese-funded companies are 

distributed in all industries [12]. Now, schools are paying more attention to the learn-

ing of Japanese majors, however, due to the limitations of curriculum setting, student 

learning methods, and learning time distribution, the communication ability of Japa-

nese majors is inadequate, and they cannot fit in their positions quickly [13]. Table 1 

shows the statistics of credit distribution of Japanese courses in some schools in 

Jiangsu province and Shandong province. In Jiangsu Province, the credit distribution 

of Japanese courses is: 24 credits for public platform courses, 10 credits for disci-

pline-group sharing courses, 66 credits for professional required courses, 6.5 credits 

for professional elective courses, 26.5 credits for practice-week activities, 9 credits for 

quality-education elective courses. In Shandong Province, the credit distribution of 

Japanese courses is: 27.5 credits for public elective courses, 70.5 credits for profes-

sional elective courses, 39 credits for practical required courses, 42 credits for elective 

courses, and 3 credits for quality development. 

202 http://www.i-jet.org



Paper—Cultivation Model for Autonomous Learning Ability of Japanese Majors 

Japanese majors should pay attention to both the training of language ability and 

the learning of professional knowledge [14]. Figure 1 shows skills required for Japa-

nese learning. The most important subject is Japanese basics, followed by Japanese 

speaking, Japanese listening, business Japanese, Japanese translation, Japanese read-

ing and Japanese writing. Schools of different levels have different talent cultivation 

goals, “Double First-Class” schools aim to cultivate high-level research talents, while 

other schools target at cultivating high-quality skilled talents [15]. With the adjust-

ment of industrial structure and the progress of economic transformation, the curricu-

lum setting of the schools is getting closer to the actual situation of the job positions 

[16]. 

Table 1.  Statistics of credit distribution of Japanese courses in some schools  

in Jiangsu province and Shandong province 

Jiangsu 

24 credits for public platform courses; 10 credits for courses shared by professional 

groups; 66 credits for required professional courses; 6.5 credits for professional 

elective courses; 26.5 credits for special practice credits; Elective courses of quality 

education for 9 credits 

Shandong 

137 credits for compulsory courses (including 27.5 credits for public compulsory courses, 

70.5 credits for professional compulsory courses, and 39 credits for practical compulsory 

courses); 42 credits for elective courses (26 credits for professional elective courses, 12 
credits for public elective courses, and 4 credits for practical training elective courses); 

Quality development for 3 credits. 

 

Fig. 1. Skills required for Japanese learning 

3 Influencing Factors of Autonomous Learning Ability of 

Japanese Majors 

3.1 Data source and sample determination 

To determine the influencing factors of autonomous learning ability of Japanese 

majors, this study adopted questionnaire survey to investigate such factors. The re-

spondents were Japanese major students from Shandong Normal University, Qufu 

Normal University and Qilu Normal University. Table 2 shows the information statis-

tics of the respondents. There’re 137 male respondents, accounting for 40.18%, and 

204 female respondents, accounting for 59.82%. The proportions of student respond-
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ents from each grade are: 19.94% from the first grade, 30.50% from the second grade, 

29.03% from the third grade and 20.53% from the fourth grade. 

Table 2.  Statistics of respondents 

Category  Number Proportion/% 

Gender 
Male 137 40.18% 

Female 204 59.82% 

Grade 

Grade one 68 19.94% 

Grade two 104 30.50% 

Grade three 99 29.03% 

Grade four 70 20.53% 

3.2 Determination of influencing factors 

For college students, their internal conditions are the basis of autonomous learning, 

and the external environment provides a support [17]. Figure 2 shows the influencing 

factors of autonomous learning. The factors can be divided into two types: internal 

factors and external factors. The internal factors include self-efficacy, metacognition, 

goal setting and learning strategies; and the external factors include learning environ-

ment and teachers. Self-efficacy is a manifestation of a learner’s self-confidence of 

his/her ability in a specific activity, and it directly affects the formation of college 

students’ autonomous learning ability. As an important cognitive variable that can 

affect autonomous learning, self-efficacy has an impact on one’s ability and willing-

ness for a certain task. Metacognition includes three parts: knowledge, experience, 

and monitor, which determines the emotional experience and cognitive experience of 

cognitive activities. College students can achieve controlling over their autonomous 

learning process by training their metacognition ability. Goal setting can stimulate 

college students’ learning motivation, the autonomous learning of college students is 

closely related to goal setting. Learning strategies have a significant positive impact 

on the autonomous learning of college students; a good learning environment affects 

college students’ autonomous learning positively; and teachers’ various behaviors can 

both promote and hinder autonomous learning to varying degrees, teachers should 

instruct students to choose learning content that is suitable for themselves, and specify 

corresponding learning goals for them. Figure 3 shows the Zimmerman’s autonomous 

learning model. From 6 psychological dimensions, the model gives 6 conditions for 

autonomous learning judgment, including motivation, method, time, behavior, envi-

ronment and sociality. Autonomous learning emphasizes the full autonomy in learn-

ing. If a college student can achieve autonomous choice or control under these 6 con-

ditions, it can be judged that his/her learning has achieved complete autonomous 

learning. Figure 4 shows the McCombs’s autonomous learning model. The model 

divides the influencing factors of autonomous learning into three types: setting of 

learning goals, choice of plans and strategies, and execution and evaluation of behav-

iors. Factors of these three types mainly emphasize self-concept, self-image, and self-

worth, while ignoring the influence of external environmental factors on autonomous 

learning. 
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Fig. 2. Influencing factors of autonomous learning  
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Fig. 3. Zimmerman’s autonomous learning model 
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Fig. 4. McCombs’s autonomous learning model  
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4 Problems in the Autonomous Learning of Japanese Majors 

and the Countermeasures 

4.1 Problems in the autonomous learning of Japanese majors 

The survey results also give the autonomous learning status of Japanese majors. 

Figure 5 shows the average daily autonomous learning time of the respondents. It can 

be clearly seen that the number of respondents with an average daily autonomous 

learning time of 3-4 hours is the most, followed by 5-6h, 0-2h, and 7-8h, etc. Figure 6 

shows the average daily autonomous learning time of male and female respondents in 

each grade, it can be seen that, in all grades, the average daily autonomous learning 

time of female respondents is more than that of male respondents, and the average 

daily autonomous learning time of respondents in the fourth grade is the longest. Fig-

ure 7 shows the average daily autonomous learning time of respondents in each grade. 

For the first-grade respondents, the proportion of students with an average daily au-

tonomous learning time of 0-2h is the most; as for the third-grade respondents, the 

proportion of students with an average daily autonomous learning time of 5-6h is the 

most; and for the fourth grade students, the proportion of students with an average 

daily autonomous learning time of more than 8h is the most. Figure 8 shows the sur-

vey results on the satisfaction degree of respondents in autonomous learning. Most 

respondents are satisfied with autonomous learning, and only about 5% of the re-

spondents are dissatisfied with it. 
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Fig. 5. Average daily autonomous learning time of respondents 

The survey results show that there are many problems with the autonomous learn-

ing of Japanese majors. Their consciousness for autonomous learning is insufficient, 
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unstable, irregular, externally driven, and less-motivated. Comparisons show that 

most students are not determined enough and they have poor self-regulation ability, 

weak willpower, inadequate self-control, and deficient plan execution capacity. 

Moreover, their learning methods are deficient; most of the students, especially 

freshmen and sophomores, perform autonomous learning just to complete tasks as-

signed by the teacher. In addition, most Japanese majors have a weak Japanese 

knowledge basis, and the teacher’s teaching methods might not be suitable for them, 

which would cause many students to lose interest in language learning. 
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Fig. 6. Average daily autonomous learning time of male and  

female respondents in each grade 
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Fig. 7. Average daily autonomous learning time of respondents in each grade 
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Fig. 8. Survey results on the satisfaction degree of respondents  

in autonomous learning 

4.2 Causes of problems in autonomous learning of Japanese majors 

For the above-mentioned problems in autonomous learning of Japanese majors, 

there are many reasons. Figure 9 show the causes of problems in autonomous learning 

summarized in this paper, including the following aspects: outdated and single-form 

cultivation model (shallow and plain learning content; lax assessment methods; the 

teaching mode is mostly lecture-based, when students have difficulties in understand-

ing, they will gradually lose interest in learning); the style of study is unpopular, and 

the first-line management is weak (the learning atmosphere of students is not good; 

language learning stays at a low level; and the learning of Japanese knowledge is 

unsystematic); lack of guidance and insufficient external constraints (lack of an effec-

tive learning method; cannot effectively plan, monitor, and evaluate the learning sit-

uation); biased cognition and weak learning ability (unclear learning goals, utilitarian 

learning motivation, lack of interest in learning, and susceptible to environment). 

 

Fig. 9. Causes of problems in autonomous learning 

208 http://www.i-jet.org



Paper—Cultivation Model for Autonomous Learning Ability of Japanese Majors 

4.3 Countermeasures to improve the autonomous learning ability of college 

students 

According to the questionnaire survey results, we found that the autonomous learn-

ing of Japanese majors is affected by environment, individual and behavior. In terms 

of external environment, school cultivation model, environment construction and 

teachers all have an impact on the autonomous learning of college students. Based on 

external environment and individual's self-regulation and promotion, this paper pro-

poses the following countermeasures to improve the autonomous learning ability of 

college students as shown in Figure 10, including: base on objective conditions and 

reform cultivation model; develop a good style of study and strengthen first-line man-

agement (construct a better hardware environment in schools, cultivate good teaching 

style and learning style, promote communication among teachers and students); 

strengthen moral education and exert teachers’ role as guide (reasonably allocate the 

faculty, clarify the training goals of Japanese majors, improve the teaching ability of 

teachers); set goals and improve students’ learning ability (clarify learning goals, 

learn relevant strategies, strengthen social practice). 

 

Fig. 10. Countermeasures to improve college students' autonomous learning ability  

5 Conclusion 

With Japanese majors as the research objects, this paper explored a cultivation 

model of autonomous learning ability, summarized problems in the autonomous 

learning of Japanese majors, and proposed a few countermeasures for these problems. 

The specific conclusions are as follows: 
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1. The most important subject is Japanese basics, followed by Japanese speaking, 

Japanese listening, business Japanese, Japanese translation, Japanese reading and 

Japanese writing. 

2. The influencing factors of autonomous learning can be divided into two types: in-

ternal factors and external factors. The internal factors include self-efficacy, meta-

cognition, goal setting and learning strategies; and the external factors include 

learning environment and teachers. 

3. Most college students spend 3-4h in autonomous learning daily; female students 

have a longer daily autonomous learning time than their male counterparts in any 

grade; the average daily autonomous learning time of students in the fourth grade is 

the longest. 

4. The autonomous learning of Japanese majors is affected by environment, individu-

al and behavior. To improve the autonomous learning ability of Japanese majors, 

we need to reform the cultivation model based on objective conditions, develop a 

good style of study and strengthen first-line management, strengthen moral educa-

tion and exert teachers’ role as guide, and set goals and improve students’ learning 

ability. 
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