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Abstract—The COVID-19 pandemic has forced many organizations in the
world to fully utilize variety of emerging online communication platform tech-
nologies. Higher Education Institutions (HEIs) are among these organizations
that obliged students and instructors to use different online communication plat-
forms to insure uninterrupted education process. However, the COVID-19 pan-
demic has generated many considerable challenges for the global higher educa-
tion community while using such emerging technologies. The purpose of this
study is to analyze university student’s perceptions on the challenges and hur-
dles they face during the Covid-19 pandemic when they use IT platform appli-
cations for online learning activities. This research used mixed methods re-
search with main emphasis on qualitative research, supported by literature con-
tent analysis techniques. The data set for this study was collected during 16th of
May 2020 to 5th of Jun 2020. Based on the descriptive analysis and the ana-
lyzed results using NVivo12 for the data that was collected from 486 students
from different universities in Malaysia, students disclosed various obstacles
they encounter when they use IT platform applications for online learning.
These obstacles are summarized as follows: (1) Work and information overload
received from instructors through online learning platforms (2) Technical chal-
lenges related to students’ lack of affordability for having online learning sup-
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port facilities (3) Personal health challenges related to stress and anxiety prob-
lems.

Keywords—COVID-19 Pandemic, Online Learning, Emerging Technologies,
Stress, Students’ Performance

1 Introduction

In the first half of 2020, people around the world found themselves facing the pan-
demic of COVID-19, a strong invisible enemy that forced the majority of people to
change many of their own cultural routines, including daily life routines and practices,
ranged from personal practices to organizational, and outdoor or public practices.
Many dramatic changes in policies have been imposed to force compliance to many
countries rules and regulations as attempts to protect community members from be-
coming victims of this COVID-19 pandemic and to ensure the continuation of high
level of productivity and performance in their societies [1]. One of these important
organizations faced with dealing with COVID-19 pandemic is the University as main
part of Higher Education Institutions and one of the most important service sectors
that involve different level of students who represent future potential human labor
force. Some university students have experience and long history in dealing with
online learning platforms to engage with learning activities while others do not. Re-
gardless of the intensity of using e-learning platforms or students’ ability to use these
emerging information technologies in their education journey, COVID-19 pandemic
has examined academicians’ level of preparation to adopt such technologies and test-
ed the student’s readiness level to use these technologies in their online learning activ-
ities [2]. Consequently, many university students during COVID-19 period found no
alternatives or other options than dealing with some advanced online Information and
Communication Technologies (ICT) to accomplish their learning activities and follow
up with their instructors in a safe manner in order to insure social distance is main-
tained [3]. It is undeniable that using ICT applications enhanced by internet technolo-
gies proved to be one of the potential powerful tools that play significant role in the
speedy development of e-learning [4]. Nevertheless, the full and sudden utilization of
these online products during COVID-19 may have some negative effects on students’
side, as a result of some hindrances which may likely hamper many students’ learning
process. Therefore, this study aims to analyze and expose university students’ views
and perceptions on using different types of emerging ICT online programs during
COVID-19 pandemic. In addition, this study aims to identify the obstacles and conse-
quence of applying full e-learning process during COVID19 from students’ perspec-
tive while using these e-learning emerging technologies.
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2 Background and Related Works

2.1  The of reactions toward COVID-19 pandemic

In early 2020, the world was shocked with the sudden and rapid attack of corona-
virus known as COVID-19. It was detected in December 2019 in Wuhan city in Chi-
na, and has caused ongoing outbreak pandemic [5]. The first traced case was detected
on 17th November 2019 in Hubei in China [6]. At the time of writing this study in
August 2020, over 23,318,415 cases have been reported in 188 countries and regions,
resulting in 806,630 deaths, and the going reported recovery of 15,027,662 people [7].
Therefore, on 11" of March 2020, the World Health organization (WHO) declared
COVID-19 outbreak as a global pandemic. The term pandemic is defined as “an epi-
demic occurring worldwide, or over a very wide area, crossing international bounda-
ries and usually affecting a large number of people” [8].

Subsequently, Malaysia announced the first detected case of COVID19 on 25 Jan-
uary 2020 from a Chinese tourist. On 4™ of February 2020, Malaysia confirmed the
first Malaysian case, a 41-year old man infected by COVID19 [9]. On the 16™ of
March 2020, the number of positive COVID19 cases had reached 553, and the Malay-
sian Prime Minister Tan Sri Muhyiddin Yassin announced the first Movement Con-
trol Order (MCO) from 18" March to 31t March 2020 to reduce the rapid spread of
COVID-19 [10, 11].

Unexpected orders by many governments around the world to follow quarantine
and different phases of MCO created anxiety and panic situation. COVID-19 spread
rapidly and created a panic situation that directly affected many businesses and organ-
ization systems, including the education system. Subsequently, on 271" of May 2020,
the Higher Education Ministry in Malaysia declared that all teaching and learning
activities in all universities and other high education centers must be conducted
through online platforms until 31 December 2020, while waiting for further notice to
be decided for year 2021. Only few exceptions for some learning activities could be
physically or performed face-to-face with strict rules to follow as a necessary step for
COVID19 outbreak prevention [12].

2.2  E- Learning platforms as an emergency survival tool during COVID-19

The process of teaching and learning using online platforms where instructors and
students communicate virtually is referred to as online learning [13-15]. Since the
customary face-to-face courses are not allowed during COVID-19 pandemic in obedi-
ence to the MCO imposed by government, learning through online is the only emer-
gency survival tool during COVID-19. Practically, researchers in the field of the
online distance education divide online learning into two major forms: synchronous
and asynchronous distance education [16]. In the synchronous form, students attend
the class virtually while the instructor teaches. The process of delivering information
in synchronous form often is conducted in real time with an interactive response be-
tween instructors and students. Therefore, the online platform technologies that are
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used to serve synchronous form requires high dependence on strong internet connec-
tion, involving some necessary hardware and software to help students and instructors
in using audio and video while communicating [17]. Meanwhile, asynchronous online
learning form does not require students real time participation when the instructor is
teaching because it can be available for students any time as recorded materials. In
fact, this makes asynchronous online learning more flexible for students in terms of
time. For some students, asynchronous online learning could be superior to synchro-
nous because it gives students time to recap and analyze the knowledge they received
[18].

2.3 The status of online learning between necessity and challenges

In this regard, Malaysian Education Ministry instructed all universities to allow
students to go back home and inform them that all teaching and learning activities will
be online until further notice. As a result, the only safe and relevant method to con-
duct online learning and teaching activities is Online Distance Learning (ODL) [19]
known as e-learning. Online education is the best method for both students and educa-
tors, especially during the different, long MCO phases [20]. Universities and other
public and private higher education institutions had to consider the best alternatives to
ensure that education activities could continue with less contact and as high quality as
possible, and online learning was the only appropriate way [21]. However, several
important factors while implementing online learning technology needed to be con-
sidered by the management of these institutions, such as speed of internet connectivi-
ty, coverage and time constraints faced by both educators and students [2]. In addi-
tion, managing new normal of social and health affect will be provoked among stu-
dents due to COVID-19 pandemic.

In a natural circumstance, education system is comprised of many complex ele-
ments such as instructors, students, syllabus and huge number of relevant resources
and facilities that must be well developed and carefully designed to insure fruitful
education outcome. Thus, it is not easy to adopt or adapt full online learning in re-
sponse to a sudden pandemic such as COVID-19 without encountering many prob-
lems and challenges. Researchers have recently reported that both academic staff and
students are facing multiple obstacles in conducting ODL using ICT platforms[22,
23]. These obstacles could be technical issues such as unfamiliarity with some infor-
mation technologies platforms, limited internet access, insufficient experience to deal
with some online learning platforms in terms of student participation, interactivity and
engagement, inadequate well-designed assessment process to measure online learning
outcomes and lack of experience to develop online courses content or to how trans-
form some courses from offline to online mode. Other challenges are relevant to uni-
versities cultural aspects, low level of positive engagement during online classes by
students, socially depressed learners [24]. In this regard, the following sections in this
study will highlight the online learning technologies that have emerged during
COVID-19 pandemic, the impact of these technologies and the observation and analy-
sis of the COVID-19 outbreak from the students’ perspectives.
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3 Research Method and Data Collection

This research adopted mixed method approach using both qualitative exploratory
method and quantitative approach to generate descriptive analysis. Self-administrated
questionnaire was designed using online Google to serve data collection purpose. Due
to COVID-19 social distance rules and restrictions, online questionnaire was best
choice to collect data. The online Self-administrated questionnaire was designed to
include three main parts; respondent’s demographic information; closed end questions
that measure impact of COVID-19 on different student aspects such as social, health
and personal practices; and (what and how) open-end questions. Regarding third part,
respondents were provided enough writing space to express their thoughts and reveal
their own experience about the subject.

The data was collected using snowballing sampling technique. “Snowball” sam-
pling is a sampling technique in which the researcher initially samples a small group
of people relevant to the research questions, and these sampled participants propose
and redistribute questionnaire to other participants who have had the experience or
characteristics relevant to the research topic. These participants will then suggest
others and so on [25]. The total number of collected data was 486 data sets, a number
which the researcher believes is sufficient to do qualitative analysis and to generate
reasonable quantitative descriptive analysis. As in the qualitative research, sample
sizes are recommended not to be large, as this will prevent the researcher from ex-
tracting enough rich data. At the same time, too small a sample is not recommended,
as this will make it hard to reach data saturation [26-28].

4 Results and Discussion

4.1  Respondents demographics information

The statistics on demographic profile for respondents are shown in Table 1. It is
shown that the percentages of male and female participants were 52.5% and 47.5%,
respectively. The percentage of young participants (between 21 to 23 years) was 48.7
%, which constituted the largest portion of the participants. In contrast, the smallest
percentage, 10.5%, were 28 years and above. About 79% of the participants had a
bachelor’s degree, which represents the largest number of participants followed by
other level of education as minor number of participants. Participants from public
universities represent 92% as compared to 8% participants from private universities.
As this study was conducted in Malaysia, table shows that 76% are Malaysian fol-
lowed by 24% ‘other’, which are international participants.
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Table 1. Demographics of the respondents

Demographics Description Frequency Percentage (%)
Gender Male 255 52.5
Female 231 475
18 - 20 Years 114 235
Age Grou 21 - 23 Years 237 48.7
ge Broup 2427 Years 84 173
28 - older 51 10.5
Diploma 35 7.2
. I Bachelor 384 79
/Academic Qualification Master 0 62
Doctorate 37 7.6
L Public 447 92
Type of University Private 39 8
. . Malaysian 369 76
Nationality Non-Malaysian 117 24

4.2  Analyzing students’ online teaching methods preferences during COVID-
19

As shown in Figure 1, three categories of students’ preferences can be identified.
First, almost third (33%) of the students’ (161) preferred asynchronous online teach-
ing method in their universities. Second, only (14%) of the respondents preferred
synchronous method. Third, a large percentage of respondents (53%) preferred if their
instructors use both methods. The finding that the third category of respondents, those
who preferred to have both synchronous and asynchronous methods in online teach-
ing, is in agreement with previous studies. Having both asynchronous and synchro-
nous teaching methods, the active learning and content delivery were found to bemore
effective and help to increase student’s engagement [29]. Those students in the first
category -who preferred asynchronous form on online teaching- might find it as more
time flexible and cost saving and that is consistent with some previous research which
indicated that asynchronous online education has a less investment cost than synchro-
nous online education. Asynchronous online teaching also allows students to recap
and analyze the knowledge they received [16, 18, 30].
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| prefer to get my online course through

© using both synchronous and
asynchronous classes

recorded class that can be viewed or
downloaded at any convenient time
(asynchronous)

@ live online class that requires my
attendance on a real time (synchronous)

33.1%

Fig. 1. Online teaching method preferences

4.3  Online learning emerging technologies during COVID-19 pandemic

A variety of online communication platforms were used during COVID-19 pan-
demic as emergency remote tools to reach out to the students for online learning activ-
ities. Training initiatives were prompted by many higher education institutions during
the MCO period, and most of the universities in Malaysia organized online training
for lectures and instructors to assist them in using online platforms for learning and
teaching processes. As a result, students found themselves having no other option than
to deal with various online learning technologies. As shown in Fig. 2 below, different
online learning technologies platforms are being used in many Malaysian universities
by both instructors and students. Google online platforms programs ranked highest in
terms of usage (+100%) among Malaysian institutions and students, followed by
WhatsApp (64%) as medium of communication for online learning. WebEx and
Zoom programs rated as third and fourth highest online learning platforms with fre-
quency use of (60%) and (35%), respectively. Surprisingly, the results revealed from
this study show that the most popular social media networks such as Facebook and
YouTube are not among highly used online platforms as medium of online learning
and communication compared to other abovementioned four highest programs used
for conducting online teaching and learning. There are two reasons why these popular
social networks are not highly used in formal online learning. First, some negative
impacts of integrating them in online learning process. As reported by some previous
researchers, some of these negative impacts are relevant to privacy and security is-
sues, time consumption, distraction, and ethical issues [31, 32]. Second, there may be
hurdles that hamper social media in teaching practice such as institution cultural and
administrative factors [32].
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Webex @ 293 (60.3%)
Zoom @® 262(53.9%)
Google classroom @ 518 (106.6%)
Youtube 178 (36.6%)
Facebook 111 (22.8%)
Telegram Channel 112 (23%)
Microsoft Teams 134 (27.6%)
Skype 48 (9.9%)
Go to meeting 27 (5.6%)
Yammer[—0 (0%)
WhatsApp @ 314 (64.6%)
G-mail 83 (17.1%)
Duo|—4 (0.8%)
moodle 21 (4.3%)
Ulearn|—5 (1%)

Fig. 2. Online learning technologies platforms used by student’s university

As concluded by the authors of this study, Table 3 below summarizes some of the
reasons why some certain information communication technologies (ICT) are highly
used as an online platform for teaching and learning activities in Higher Education
Institutions during COVID-19 pandemic. These reasons or factors are represented in
(1) platform level of familiarity among users (2) platform simplicity design and ease
of use (3) platform level of safety and privacy (4) low fees cost platforms or fully
sponsored by organization (5) platform acceptable level of video & audio quality
performance (6) platform number of user’s space and capacity (7) platform interactiv-
ity support features (8) storage and pickup (9) compatibility and flexibility of use.

There is no doubt that during COVID-19 pandemic, these online learning emerging
technologies provide numerous assistance to both students and instructors and abso-
lutely support different forms of distance learning and make education activities
more accessible to students with more flexibility in participating, interaction, and
convenience [18, 64].

Table 2. Factors affecting high use of certain online platform for distance education purpose

Support from literature

Factor Definition for the similar concept

The prior knowledge that users of online learning platform
Level of familiarity |have about practicing certain aspects of task, material, or [34],[35]
application.

The level of user-friendly interface functions designed to
Simplicity design & [afford high degrees of freedom in users and provide im-
ease of use plementation of functions in the most understandable and
leasy manner.

The online platform application owned by other party will
not misuse or abuse user’s information and communication [39],[40]
history or utilize it for own or commercial purposes.
The online platform is financially free or at low cost or
sponsored by the organization or affordable for users.
Audio & video The Audio & video features in online platform should
quality performance |perform efficiently to support students’ study

The ability of platform to accommodate large number of
users

[36], [37],[38]

Level of safety and
privacy

Cost saving [41],[42],[43],[44],[45]

[46],[47],[48],[49]

capacity and space [50],[51], [52]
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The online platform features can insure bidirectional
Interactivity features (communication and engagement between learners, learner [53],[541,[55],[56]
with instructor, and learner with content.

Reliable Storage The ability of online platform to provide users with secure
backup and reliable storage for data sharing and transaction

The ability of online platform to integrate and work in
other different online platform, or function in a different [61],[62],[63]
operating system’s environment

[571,[58], [59],[60]

Compatibility and
flexibility of use

However, the sudden fully online implementation for teaching and learning in
some Malaysian universities caused students to encounter some problems and chal-
lenges that might seriously affect their academic performance and personal wellbeing.
In the next sections, this study will focus more on exposing some of these problems
and challenges that students face while they experience online teaching and learning
during COVID-19 pandemic.

4.4  Online learning and student’s perceptions on the challenges and problems
they face during COVID-19 pandemic

During the first and second phases of movement control order (MCO) in Malaysia
between (18" of March to 25" then extended from 10" April to 28™ April), the majori-
ty of Malaysian universities began to fully conduct all classes through online learning
platforms. The Ministry of Higher Education (MOHE) then declared on May 27 that
all university courses must be conducted fully online, with no face-to-face teaching
allowed until December 31, 2020 [12]. At the same time, many Malaysian local press
and news agencies and some members in education institutions began reporting about
some student complaints about the unease and challenges they experience when ap-
plying full mode of online learning [65, 66]. Responding to these complaints and
reports, the authors of this study have decided to explore more deeply the challenges
and problems encountered by university students during COVID-19. By analyzing the
collected data from respondents about the impact of using online learning emerging
technologies during COVID-19 pandemic, number of challenges and problems were
revealed and explored as discussed and explained in the next section.

Theme (1): Challenges relevant to online teaching and technical issues: This
section discusses the results related to technical and online learning challenges and
problems. This section has three main subthemes summarized as (a) students work
overload (b) causes of students work overload (c) consequences of students work
overload. The discussion for this theme and its subthemes will be supported with
evidence extracted from the results of collected data and justified with relevant litera-
ture.

Work - online tasks — Overload: As shown in Figure 3 responding to one of the
closed end questions from this research designed questionnaire, more than two thirds
of university students (69.5%) feel overloaded when following up with their online
courses, while (30.5%) of the students declared no overload feeling was faced.
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when | follow up with my online courses

o | feel overloaded ¢ | don't feel overloaded

Fig. 3. Students stress feeling

This challenge could be caused by many reasons. First, the overconcern of instruc-
tors of the subjects to finish the syllabus on time, such reason was reported in previ-
ous research as the fear and panic among constructors on how to complete the pro-
gram of study [2]. Second, the designed teaching plans remain unchanged although
COVID-19 has forced to change the medium of teaching and communication. Third,
some of the university instructors and students had insufficient experience with deal-
ing, assessing, and managing online distance education or they have lack of training.
This second reason was consistent with previous research which indicated that due to
the sudden emergence of the COVID-19, some instructors and students are facing the
challenges of lacking online teaching and learning experience [67]. Finally, students
dealing with multiple online learning platforms could be one of the reasons for infor-
mation overload that cause workload and maximize level of stress among students as
further elaborated in the next subsection.

Causes of students work overload: As shown in Figure 4, when students were
asked to mention the sources of overload they encounter when dealing with online
courses during COVID19, (71.4%) they refer to the dealing with many online tasks as
main source of overload feeling, whereas almost (20%) of the students consider re-
ceiving too much information from the online learning platforms as another source for
them feeling overloaded.

iJIM — Vol. 15, No. 05, 2021 149



Paper—Exploring the Impact of Transformation to Fully Online Learning during Covid-19 on...

| feel overloaded during
lockdown time because of:
)

e Too many study tasks to do
e Too many information | receive

Fig. 4. Causes of student’s stress

Consequences of students work overload: By seeing and comparing Figure 5 and 6
and highlighting just major percentage values, it can be said that the number of hours
students spent in front of their computers before COVID-19 is not exceeding 3 hours
for almost (48%) of the students, and is not exceeding 5 hours for almost (28%) of the
students. In summary, the number of hours students spent in front of their computers
before COVID-19 on average did not exceed 5 hours. On the other hand, number of
hours students spent in front of their computers during COVID-19 has remarkable
incremental change. For example, as shown in Figure 6, there are a number of stu-
dents, (23.7%), (20.4%) and (18.5%), whose number of hours spent in front of their
computers during COVID19 exceed (6, 8 and 10 hours), respectively.

Daily Hours Students Spend On PC Before COVID19
8 hours ]

0.6% i ~SN
Morethan6hours

0.8%

Less than2 hours
0.6%

6 hours

15.4%
2to 3 hours
47.9%

15.4%

4to 5 hours

Fig. 5. Number of hours students spent on computer before COVID-19 pandemic
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Daily hours Students spent front on PC DURING COVID 19 are

Computer broke down

)4 40 5 hours
10to 11 hours 20,6
2to 3 hours

o 6to 7 hours

8t0 9 hours

Fig. 6. Number of hours students spent on computer during COVID-19 pandemic

Although the number of incremental of hours that students spend with their com-
puters or mobile devices during COVID-19 looks to be a normal reaction to fulfill
online learning tasks, it has several critical consequences on students’ side. This in-
cludes costs associated with buying more internet connection time, buying supportive
hardware for online courses, increasing level of focus on subjects, having skill of time
management, sacrificing some of the works inside the home, which could create extra
work for other family members. In addition, students are required to deal with multi-
ple online learning tasks that might come from different multiple online learning plat-
forms, which may lead to sleeplessness. All these problems hamper students’ academ-
ic performance and could lead students to become stressed, leading to a serious nega-
tive impact on their mental health and personal wellbeing as can be seen and ex-
plained in the challenges in next section

Theme (I1): challenges relevant to Mental and Health Issues: The results of da-
ta collected from students as shown in Fig. 7 reveals that (67%) of the students de-
clared their feeling of stress during COVID-19 pandemic, while about (28%) of the
students declared no stress feeling was faced during COVID-19 pandemic. The num-
ber of online tasks occupying students’ minds and the workload they face due to in-
cremental number of hours they spend on online learning platforms could be one of
the major reasons for stress among students. To gain a clearer vision of the causes of
students’ stress during COVID-19, researchers of this study have asked participants to
list and describe the reasons behind their feelings of stress.
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During COVID19 Lockdown
Between
0.2%

| don't feel stress

| feel stress

Fig. 7. Rate of students who feel stress during COVID-19

The stress problem is considered as one of the old and important hot topic phe-
nomena among scholars and it has become a greater concern during COVID-19 pan-
demic due to the strong link between stress and COVID-19 outbreak. This is because
the COVID-19 outbreak had widespread concerns on the increase of anxiety and
stress among individuals all over the world [68]. This study is concerned with explor-
ing students’ views about their stress feelings during COVID-19 and the reasons be-
hind their stress. This concern comes from the fact that poor health status sometimes
is significantly associated with greater stress psychological impact caused by levels of
stress among individuals [69].

As extracted from data collected from different Malaysian university’s students,
Figure 8 shows that there are five major sources of stress when students use different
online learning platforms during COVID-19: 1) more than (62%) of respondents re-
port the pressure of having too many online tasks included in these platforms; 2) lim-
ited and weak internet connection as stated by more than (51%) of the respondents; 3)
more than (51%) of students reported unfamiliarity with study environment and new
normal study practice in their home; 4) (37.3%) of students reported stress due to
inadequate resources relevant to subjects they are learning; 5) (20.4%) of the students
worried they may become victim of the COVID19.

Pressure because of many online tasks
My stress feeling during COVID19 Lockdown is because:

¥
450 responses Limited and weak internet connection \ 2 )

limited and weak internet,

connection

limited resources relevant to

subjects ...

worry being one of COVID
19 victims

Need to spent more money _23 (0.7%

233 (51.8%)
280 (62.2%)
188 (37.3%)

233 (51.8%)

Limited resources relevant to subjects

92 (20.4%)

unfamiliar study environment

worry to béﬁne of the
COVID19 victims

100 200 300

Fig. 8. Major sources of stress among University students during COVID19 pandemic
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5 Recommendations

COVID-19 pandemic forced both instructors and students in the higher education
institutions (HEIs) to fully adopt different online emerging technologies and platforms
that serve online learning and distance education. As a result of sudden full adoption
for online learning, students encountered many challenges and obstacles that generate
stress and could affect their mental health, personal wellbeing, and academic perfor-
mance. The following guidelines and recommendations are comprehensively intro-
duced to support further HEIs efforts in minimizing panic among students and to help
manage these challenges and obstacles in an effective way:

1. To avoid work overload among students, the institution must inform and help in-
structors to review and redesign their teaching plans according to the COVID-19
new normal.

2. The institution’s top management should provide adequate training and support for
instructors and students relevant to the newly emerged online pedagogy and tech-
nological tools and platforms.

3. Some online motivational talk sessions must be conducted by institutions through
colleges or consultancy department for both students and their families on the best
way to deal with new normal.

4. The institution’s top management should have an action plan for those students
who face difficulty, or who cannot afford to have necessary facilities for online
learning.

5. Online learning platforms and emerging technologies adopted for distance educa-
tion should support the two-way interactivity between students and instructors to
insure high level of student’s engagement, participation and real presence.

6. Frequent purposive and well-designed online survey should be distributed among
students through micro and macro levels of institution’s management to measure
online learning effectiveness, and to highlight any other hidden social or health re-
lated problems among students.

7. Conducting training programs for instructors on then best practices of distance
learning.

8. Adapting the teaching strategies and learning outcome measurements that can help
to standardize the online tasks given to students in order to reduce the students’
stress.

9. Universities need to have comprehensive guidelines for students and lecturers to
manage challenges and obstacles in an effective way.

6 Conclusion

Universities in particular and many other Higher Education Institutions in general
are among many businesses that were affected by the COVID-19 pandemic and new
normal. Many instructors and students found themselves fully adopting many online
learning platforms and emerging technologies for distance education during COVID-
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19 outbreak, and they will continue to fully use these online platforms until the
COVID-19 outbreak ends. As a result, some press, news agencies and some members
in education institutions have begun to report about some students’ complaints about
various problems, unease and challenges they experience when applying full mode of
online learning using different emerging technology platforms. Therefore, this study
was conducted to gain a deeper understanding of the impact of COVID-19 pandemic
on university students’ academic life and personal heath from students’ perceptions.
By collecting and analyzing more than 480 data set about different level of students
from more 15 public and private Malaysian Universities, it was found that students
are facing number of serious challenges during COVID-19 when they use different
online learning platforms. These problems, such as stress and anxiety, are caused by
many different sources of challenges such as having too many online tasks, which
leads students to face information and work overload, the requirement to spend more
hours in front of their computers, lack of motivation and guide for students on how
to manage and deal with new normal. Many other related psychological issues could
be triggered in student’s new normal life due to some family’s lack of awareness of
the nature of online education. Therefore, Education Institutions must tackle these
issues to insure uninterrupted education process and more healthy students for better
academic performance and achievements.
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